
Fully Aligned to the AP® English 
Language and Composition CED.

Written by the People Who Know It Best.

Meet the first-of-its-kind,  
one-stop shop for teaching 

the CED skill units!
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Greetings,

Ideas in Argument was created for you and your students. We’re excited  
for you to see it because it is exactly what you told us you wanted!

Ideas in Argument 

•  is completely aligned to the units in the AP® English Language and  
Composition Course and Exam Description. 

•  sequences and spirals the skills across the units in a way that builds  
students’ confidence and success.

•  includes contemporary engaging and inspiring texts that your students  
will love and  those favorites you love to teach.

•  presents rhetorical reading and analytical writing workshops that  
actually teach the craft of argument.

•  builds critical thinking skills about cultural ideas that stimulate  
conversations and take the students beyond the classroom into real  
world arguments.

•  contains organizers, charts, and tips that help students understand and 
practice the rhetorical skills and concepts that matter most.

•   is written in a voice that speaks to students.

•   provides test-taking strategies along with practice questions in every unit.

Like you, we are committed to helping all students succeed.  So, we’ve shared 
what’s been successful for us.  We hope Ideas In Argument will support your 
instruction and guide your students as they become stronger analytical  
readers and thoughtful writers. We’d love to hear from you and your students 
as you use Ideas In Argument.

Keep up the great work!

John R. Williamson Mary Jo Zell Elizabeth Davis

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product.  AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product.  
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About the Authors

John R. Williamson 
John R. Williamson is the Dean of K-12 Programs and Superintendent of Model 
Laboratory School at Eastern Kentucky University where he also continues to  
teach both AP® English courses. Prior to this role, John served as the Vice  
President of Curriculum, Instruction, and Assessment for The College Board’s  
AP® Program where he led the transformation of all 38 AP® courses and exams, 
including both AP® English Language and AP® English Literature. For over 20 years 
John has led workshops across the country as an AP® faculty consultant and trainer. 
Additionally, he has experience as a reader and table leader for both  
AP® English exams. John has taught courses at all high school levels as well as  
both undergraduate and graduate courses in composition, rhetoric, linguistics,  
and literature. 

For your review copy, contact your BFW High School representative,  
email us at highschool@bfwpub.com, or visit bfwpub.com/iia1e. 

Request  
a Copy

Mary Jo Zell  
A teacher for almost thirty years, Mary Jo Zell currently serves as the English 
department chair at Keller High School in Keller, Texas, where she teaches AP® 
English Language, AP® English Literature, and Dual Credit English. She is also an 
adjunct professor at Tarrant County Community College. She has been a reader 
and table leader for the AP® English Language Exam for the last 18 years. She 
served on the AP® English Literature Instructional Design Team and is an AP® faculty 
consultant who has conducted national and international workshops and summer 
institutes. 

Elizabeth Davis  
Elizabeth Davis has taught English for more than three decades for Round Rock 
ISD and College Station ISD, where she also served as English Department Chair 
for many years. She has been a reader for the AP® English Language Exam and 
served on the AP® Literature Instructional Design Team. For over twenty years, she 
has served as an AP® faculty consultant, conducting workshops in both AP® English 
Language and AP® English Literature.
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The first text I’ve seen that is aligned to the skills of the new AP® English Language  
and Composition curriculum, perfectly paced with College Board Progress Checks.” 

– Nancy Dickinson, Ridge Point High School, IN

Ideas in Argument
Building Skills and Understanding
For the AP® English Language Course  
First Edition

John R. Williamson,  
Model Laboratory School at Eastern Kentucky University, KY

Mary Jo Zell,  
Keller Independent School District, TX

Elizabeth Davis, 
College Station Independent School District, TX

@2022 (January 2022)  •  880 pages 

Student Edition 978-1-319-35663-7  •  Teachers Edition 978-1-319-41881-6

Coming January 2022

Everything You Need to Teach the AP® Units 
Ideas in Argument provides everything a teacher needs for a successful and fully aligned AP® 
English Language course. Each unit includes brief, approachable skill workshops aligned to each 
Big Idea in the Course and Exam Description and to AP® Classroom. The book also includes

• Diverse and high-interest classic and contemporary texts

• Extensive AP® Exam practice 

• Scaffolded analysis instruction and practice

• Student friendly step-by-step writing instruction

• ELL support

Plus, you get a robust student and teacher resource package and a fully interactive digital 
platform. Don’t piece it together. Get a resource that has everything you need. 

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product.  
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An organization that works  
for your classroom
•  Embeds strands aligned to the Big Ideas  

and Enduring Understandings that are  
clearly marked and referenced by  
color coding.

•  Provides flexibility for teacher emphasis  
and organizational preference  
(by skill, mode, idea, or historical period).

•  Employs a pedagogical model that  
provides for direct instruction and  
teacher modeling followed by 
independent practice.

•  Focuses on addressing common  
student misunderstandings.

Clear, Consistent Organization 
Makes Following the  
AP® Units Easy
Ideas in Argument, like the CED that  
lead author John R. Williamson helped design, 
follows an ingenious scaffolded scope and  
sequence that takes students step by step  
to mastery of the AP® English Language  
skills. Each unit offers a guided pathway  
to developing those skills, while also  
giving teachers a range of practice texts  
to assign.

Rhetorical Situation

Reasoning and Organization

Claims and Evidence

Language and Style

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product.  
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Ideas appeals to Today’s Student
•  Includes examples and texts that are relevant and current, many written by teens  

and students.

•  Highlights what’s important for students through at-a-glance quick reference charts,  
clear design features, and conversational prose style. 

• Provides sample graphic organizers to help students build interpretative skills.

Diverse, High-Interest Readings and Student Writing Examples
In addition to classic works from authors like Henry David Thoreau and Rachel Carson,  
we’ve included a wealth of contemporary and diverse voices like Trevor Noah, Edward  
Snowden, Kamala Harris, Kareem Abdul-Jabbar, J.D. Vance, Harvey Milk, Bryan Stevenson, 
Ta-Nehisi Coates, Mindy Kaling and more. 

It’s essential that our students see themselves in the texts and authors represented in their 
textbook. That’s why each unit also includes at least one published work written by a student. 
These op-eds, college admissions essays, and essay contest winners help students see 
themselves as writers too.

American Literature: There When You Need It  
We know that many teachers are required to cover American literature by state or district 
standards. We also know that many teachers are not, so flexibility is key. Ideas in Argument has 
just enough classic American nonfiction, organized chronologically, to let you teach a classic 
American literature course if you need to. If you don’t, then those texts can be taught as classic 
examples of rhetoric, or as essential context for the ongoing conversations in American society. 

Rachel  
Carson

Credit:  
©Erich Hartmann/

Magnum Photo

Trevor 
Noah
Credit:  

Jeff Schear/ 
Getty Images

Bryan  
Stevenson

Credit:  
Jared Siskin 
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Mindy 
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Edward 
Snowden

Credit:  
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The Key to Success  
on the Exam: Ideas
Decades of experience as writing teachers 
and AP® exam leaders showed the authors 
of Ideas in Argument that one secret  
ingredient was both key to success on  
the exam and often missing in lower  
scoring essays: ideas. 

It’s not enough to just discuss a topic; 
students need to express an idea about 
that topic. That’s why ideas are at the core 
of every unit in this book. After the Big Idea 
workshops come two Ideas in American 
Culture sections that explore some of the 
ideas and contexts that inform our cultural  
conversation. These include two sets of 
paired texts that ask students to explore 
those ideas, as well as practice their 
rhetoric, argument, and style analysis skills.

Step-by-Step Instruction in  
Composition and FRQ Skills
What makes AP® English Language so special 
is that every technique students analyze in 
professional writing is then applied to their own 
writing. To put that idea into action, each unit in 
Ideas in Argument includes a guided Composition 
Workshop where students are coached  
step-by-step through the process of applying  
the skills of the unit in their own writing. Then,  
a special section on writing AP® Free Response 
essays gives students detailed insight into how  
to write successful essays on the exam.

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product.  
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A carefully crafted repository of “rabbit out of the hat” teaching ideas, and detailed planning and pacing guides, 
this Teacher’s Edition contains all the tools you need to create a successful AP® English Language Course.

The Teacher’s Edition includes

• Unit overviews

• Ideas for differentiating instruction

•  Tips for addressing common student/ 
teacher misunderstandings

• Introductions to teaching each text

•  Close reading questions that are similar 
to the AP® Multiple Choice stem

• Alignment to the AP® Framework

• Alignment to AP® Classroom

Other resources include

• Student Workbook

•  ELL Essential Guide handouts to  
build context and comprehension

•  Image Workshops to help build  
visual analysis skills

•  Reproducible graphic organizers

•  Suggestions for additional text selections

•  Suggested responses to questions

•  Scored student sample essays

•  Digital grammar exercises

•  Grammar Girl podcasts

• Classroom Instructional Posters

Teacher Support

The book’s biggest strength is the integration of all the parts of a good  
AP® Lesson. It removes most of the obstacles that stand in the way: too  
much to select from, too many skills at once, no clear focus for the end,  
and no scaffolded introduction to style or reasoning.

– Lauren Djigo, The Soulsville Charter School, TN

Teacher’s Edition
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Ideas in Argument is available in a range of e-book platforms, including our fully interactive LaunchPad 
e-book. In LaunchPad, every question in the book is assignable. This means that students can respond 
directly in the e-book and have their work report to your gradebook. It includes integrated Teacher’s  
Resource Materials, a downloadable Teacher’s Edition e-book,  LearningCurve adaptive quizzing, and it 
works on any device. To find the e-book that’s right for you, contact your Bedford, Freeman & Worth  
sales representative.

Our LearningCurve adaptive quizzing engine will guide students to mastery of the course concepts. This  
first-ever LearningCurve for AP® English Language will build understanding of rhetoric and argument principles.

More than 500 AP®-style multiple-choice and free-response questions to help students prepare for the  
AP® Exam are available in our digital platform and in the ExamView® Assessment Suite. The ExamView®  
Test Generator lets you quickly create paper, internet, and LAN-based tests. Tests can be created in minutes, 
and the platform is fully customizable, allowing you to enter your own questions, edit existing questions,  
set time limits, and incorporate multimedia. To discourage plagiarism and cheating, the test bank can 
scramble answers and change the order of questions. Detailed result reports feed into a gradebook.

Digital Support
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Language & 
Style

Composition 
Workshop

Reasoning & 
Organization

Claims & 
Evidence

Rhetorical  
Situation

Putting It  
All Together

Unit 1: Communicating an Idea

 The Writer’s Message

Queen Elizabeth II, History Will Remember Your Actions  

 The Writer’s Claim

Stephen King, Why We Crave Horror Movies 

 Narration and Description

Gary Soto, The Jacket  

 The Writer’s Attitude

Trevor Noah, The World Doesn’t Love You  

 Modeled Text

Noah Spencer, Why I, a Heterosexual Teenage Boy  
Want to See More Men in Speedos (student writing)    

Ideas in American Culture

Colonization & Exploration

William Bradford, from Of Plymouth Plantation

N. Scott Momaday, from The Way to Rainy Mountain   

Faith & Doubt 
Jonathan Edwards, from Sinners in the Hands of an Angry God 

Langston Hughes, Salvation    

 Writing a Narrative

Brighton Earley, Finding the Flexibility to Survive (student model)  

Rhetorical Situation: Creating a Message

Reasoning & Organization: Unifying an Argument     

Claims & Evidence: Developing and Supporting a Thesis

Language & Style: Conveying an Attitude

Preparing for the AP® Exam

Table of Contents

“Putting It All Together”  
annotated mentor texts help 
students grasp the concepts 
in the Big Idea workshops.

A pool of classic and  
contemporary practice 
texts, organized by ideas.

Step-by-step writing workshops  
and annotated student models  
that connect the skills in the  
Big Idea workshops to the  
students’ own writing.

More than just test prep,  
this section includes guided 
instruction in writing each type  
of free-response question found  
on the AP® Exam, as well as  
full sets of reading and writing 
multiple-choice questions. 

Scaffolded Big Idea Workshops  
help build the analysis skills that  
are central to the AP® course.

AP® is a trademark registered by the College Board, which is not affiliated with, and does not endorse, this product.  
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Language & 
Style

Language & 
Style

Composition 
Workshop

Composition 
Workshop

Reasoning & 
Organization

Reasoning & 
Organization

Claims & 
Evidence

Claims & 
Evidence

Rhetorical  
Situation

Rhetorical  
Situation

Putting It  
All Together

Putting It  
All Together

Unit 2: Appealing to an Audience

 Considering the Audience

Kamala Harris, I Will Not Be the Last  

 Relevant & Sufficient Evidence

Steve Rushin, Give the Kids a Break  

 Persuasion 

Tenzin Namgyal, Why Diversity Is Necessary  
for Democracy (student writing) 

 Syntax for Effect

George W. Bush, Address to Nation on September 20, 2001  

 Modeled Text

Kareem Abdul-Jabbar, Don’t Understand the Protests?  
What You Are Seeing Is People Pushed to the Edge  

Ideas in American Culture

Reason & Revolution

Patrick Henry, Speech to the Virginia Convention  

Harvey Milk, You’ve Got to Have Hope 

Patriotism & Democracy

Thomas Paine, The American Crisis, Number 1  

Donald Kagan, On Patriotism  

 Writing a Persuasive Argument

Kalindi Desai, Phones Create Barriers Between Peers  
(student model)   

Rhetorical Situation: Appealing to an Audience

Reasoning & Organization: Developing a Line of Reasoning

Claims & Evidence: Selecting Relevant Evidence

Language & Style: Creating Emphasis through Syntax

Preparing for the AP® Exam

Unit 3: Understanding Context

 Rhetorical Context

William McRaven, Make Your Bed  

 Sources of Evidence

Bryan Stevenson, from Just Mercy  

 Exposition: Process Argument

J.J. Goode, Single-Handed Cooking   

 Transitions

Emma Chiu, Driving: It’s Going Out of Style (student writing)

 Modeled Text

Chris Daly, How the Lawyers Stole Winter  

Ideas in American Culture

The Individual & Nature

Ralph Waldo Emerson, from Nature 

Rachel Carson, The Obligation to Endure  

Individual & Society

Henry David Thoreau, from Walden 

E.B. White, Walden  

 Writing a Process Argument 

Alex Kucich, It’s Time for America to Start Feeling the  
Love for Ultimate Frisbee (student model)   

Rhetorical Situation: Establishing Context

Claims & Evidence: Establishing a Purpose

Reasoning & Organization: Explaining Relevance

Language & Style: Using Transitions

Preparing for the AP® Exam
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Language & 
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Language & 
Style

Composition 
Workshop

Composition 
Workshop

Reasoning & 
Organization

Reasoning & 
Organization

Claims & 
Evidence

Claims & 
Evidence

Rhetorical  
Situation

Rhetorical  
Situation

Putting It  
All Together

Putting It  
All Together

Unit 4: Analyzing Purpose

 Multiple Purposes

Patrick Wang, Why We Should Teach the Truth About  
American History (student writing)

 Function of Evidence

Alyssa Biederman, Melina Walling, and Sarah Siock,  
Meet Gen Z Activists 

 Exposition: Definition Argument

Hector St. John Crevecoeur, from Letters of an  
American Farmer 

 Eliminating Ambiguity

Amy Harmon, “They” Is the Word of the Year,  
Merriam-Webster Says, Noting Its Singular Rise

 Modeled Text

Barack Obama, 2008 Election Victory Speech

Ideas in American Culture

Division & Unity

Abraham Lincoln, Second Inaugural Address 

Nikole Hannah-Jones, America Wasn’t A Democracy  
Until Black Americans Made It One

Social Discontent & Equality

Frederick Douglass, What to the Slave Is the Fourth of July? 

Barbara Kingsolver, #MeToo Isn’t Enough: Now Women  
Need to Get Ugly

 Writing a Definition Argument

Zoie Taylore, Redefining Ladylike (student model)  

Rhetorical Situation: Connecting Audience and Purpose

Claims & Evidence: Explaining Significance

Reasoning & Organization: Selecting Purposeful Evidence

Language & Style: Eliminating Ambiguity

Preparing for the AP® Exam

Unit 5: Creating Coherence

 The Writer’s Exigence

PINK, MTV VMA Award Speech 

 Unity and Coherence

Emma Watson, Gender Equality is Your Issue Too 

 Exposition: Causal Arguments

Melena Ryzik, How Sesame Street Started  
a Musical Revolution

 Syntax for Emphasis

Narain Dubey, Breaking the Blue Wall of Silence: Changing  
the Social Narrative about Policing in America (student writing)

 Modeled Text

Madison Moore, Tina Theory: Notes on Fierceness 

Ideas in American Culture

Place & Values

Mark Twain, from Life on the Mississippi 

Sharifa Rhodes-Pitts, Harlem is Nowhere   

Opportunity & Oppression

Upton Sinclair, from The Jungle 

J.D. Vance, from Hillbilly Elegy 

 Writing a Causal Argument

Keegan Lindell, Why I, a High School Football Player,  
Want to See Tackle Football Taken Away (student model)  

Rhetorical Situation: Writing an Introduction

Reasoning & Organization: Unifying an Argument  

Claims & Evidence: Connecting Relevant Evidence

Language & Style: Using Subordination and Coordination

Preparing for the AP® Exam
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Claims & 
Evidence
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Situation

Rhetorical  
Situation

Putting It  
All Together

Putting It  
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Unit 6: Establishing and Evaluating Credibility

 Evaluating the Credibility of Sources

Tre Johnson, Black Superheroes Matter  

 Strategic Evidence

Dan Barber, What Farm-to-Table Got Wrong  

 Exposition: Classification/Division Arguments

Mindy Kaling, Women in Romantic Comedies Who Are Not Real  

 Precision of Language

Richard Wright, from Black Boy: A Hunger for Books  

 Modeled Text

Greta Thunberg, Speech at the U.N. Climate Action Summit  
(student writing) 

Ideas in American Culture

Endurance & Expression

William Faulkner, Nobel Prize Acceptance Speech  

Lin Manuel Miranda, Keynote for the Broadway League’s 
2015 Spring Road Conference  

Wealth & Poverty

Andrew Carnegie, from The Gospel of Wealth  

Christian H. Cooper, Why Poverty Is Like a Disease  

 Writing a Classification Argument

Josh C., A Massacre of Art (student model)   

Claims & Evidence: Synthesizing Evidence

Reasoning & Organization: Arranging Reasons and Evidence

Rhetorical Situation: Establishing Credibility

Language & Style: Using Precise Diction

Preparing for the AP® Exam

Unit 7: Comparing Perspectives  

 Nuance, Complexity, and Contradictions

Ryan Kim, This Is Us, It Has Always Been: The Myth of  
American Exceptionalism (student writing)

 Qualification & Concession

Tim Sprinkle, Do Robots Deserve Legal Rights?  

 Evaluation: Comparison/Contrast Arguments

Suzanne Britt, Neat People vs. Sloppy People   

 Syntax for Purpose

Colson Whitehead, Life and Reality TV: The ‘Loser Edit’  
That Awaits Us All  

 Modeled Text

Tommy Orange, How Native American Is Native  
American Enough?

Ideas in American Culture

Identity and Identities

Ralph Ellison, from Hidden Name and Complex Fate:  
A Writer’s Experience in the U.S.  

Durga Chew-Bose, Tan Lines: Things My White Friends  
Say During the Summer  

Justice & Civil Disobedience

Martin Luther King, Letter from Birmingham Jail 

Edward Snowden, Why I Became a Whistleblower 

 Writing an Evaluation Argument Using Comparison & Contrast

Riley Stevenson, Climate Activists Must Fight for System  
Change & Individual Change (student model)   

Rhetorical Situation: Introducing & Concluding an Argument

Reasoning & Organization: Connecting Reasons and Evidence

Claims & Evidence: Qualifying an Argument

Language & Style: Crafting Purposeful Syntax

Preparing for the AP® Exam
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Claims & 
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Claims & 
Evidence

Rhetorical  
Situation

Rhetorical  
Situation

Putting It  
All Together

Putting It  
All Together

Table of Contents

Unit 8: Explaining Complexities

 The Dynamic Rhetorical Situation

Preminda Jacob, Banksy and the Tradition of Destroying Art

 Refutation and Rebuttal

Molly Ivins, Guns: Ban the Things, Ban Them All 

 Evaluation: Problem/Solution Arguments

Paul Jankowski, Are We so Connected That We’re  
Disconnected? Three Ways to Break through the Clutter 

 Irony

Lydia Wei, Trendy Restaurant Menu (student writing)

 Modeled Text

Kevin Roose, Don’t Scoff at Influencers. They’re  
Taking Over the World  

Ideas in American Culture

Mind & Matter

Richard Feynman, from The Meaning of It All  

Mary Roach, from Stiff  

Criticism & Critique

Horace Miner, Body Ritual among the Nacirema  

The Onion, Wealthy Teen Nearly Experiences  
Consequence  

 Writing an Evaluation Argument that Proposes a Solution

Walter Li, Self-Care Alone Will Not Fix The System  
(student model)   

Rhetorical Situation: Addressing Complexity

Reasoning & Organization: Justifying a Claim

Claims & Evidence: Developing a Counterargument

Language & Style: Connecting with an Audience  
through Stylistic Choices

Preparing for the AP® Exam

Unit 9: Joining the Conversation 

 Understanding the Rhetorical Situation

Dan Crenshaw, Five Lessons that Veterans Can Teach Us 

 Biases and Limitations of Evidence

Matthew S. Williams, Are Space Habitats the Way  
of the Future?  

 Multimodal Arguments

John Barry, It’s All a Part of the Game  

 Voice & Complexity

Ingrid Marie Geerken, A Successful College Application 
Essay (student writing)

 Modeled Text

Toni Morrison, You Are Your Own Story  

Ideas in American Culture

Truth & Consequences

Barbara Ehrenreich, In America, Only the Rich Can  
Afford to Write about Poverty 

Scientific American, Truth in Journalism 

Technology & Globalization 

Thomas Friedman, The World Is Flat 

Fareed Zakaria, Everyone Seems to Agree, Globalization  
Is a Sin. They’re Wrong

  Writing a Multimodal Argument

Nati Duron, Quiet Confidence: Introverts & the Power  
of Silence (student model)

Rhetorical Situation: Acknowledging Multiple Perspectives

Reasoning & Organization: Unifying an Argument across  
Multiple Methods of Development

Claims & Evidence: Synthesizing Evidence

Language & Style: Establishing a Voice

Preparing for the AP® Exam
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Dan Crenshaw, Five Lessons that Veterans Can Teach Us 

 Biases and Limitations of Evidence

Matthew S. Williams, Are Space Habitats the Way  
of the Future?  

 Multimodal Arguments

John Barry, It’s All a Part of the Game  

 Voice & Complexity

Ingrid Marie Geerken, A Successful College Application 
Essay (student writing)

 Modeled Text

Toni Morrison, You Are Your Own Story  

Ideas in American Culture

Truth & Consequences

Barbara Ehrenreich, In America, Only the Rich Can  
Afford to Write about Poverty 

Scientific American, Truth in Journalism 

Technology & Globalization 

Thomas Friedman, The World Is Flat 

Fareed Zakaria, Everyone Seems to Agree, Globalization  
Is a Sin. They’re Wrong

  Writing a Multimodal Argument

Nati Duron, Quiet Confidence: Introverts & the Power  
of Silence (student model)

Rhetorical Situation: Acknowledging Multiple Perspectives

Reasoning & Organization: Unifying an Argument across  
Multiple Methods of Development

Claims & Evidence: Synthesizing Evidence

Language & Style: Establishing a Voice

Preparing for the AP® Exam
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 I n Unit 1, you learned that writers create messages to share their ideas and perspectives 

with an audience. This relationship between writer and audience is part of the  rhetorical 

situation. In this unit, we’ll look more closely at the tools writers use to influence and 

appeal to their audiences. 

 When we see an issue that calls for change or action, we begin the process of persuasion. 

We start to think about how to change people’s minds or inspire people to act. This means 

we must understand the rhetorical situation and use it to our advantage. We need a clear 

purpose, an intended audience, relevant evidence to support our claims, and a  well-crafted 

message to inspire the audience to listen and act. The most persuasive writers take all 

of these elements into account: the writing situation provides guideposts for crafting an 

 argument that both fulfills its purpose and suits the specific audience. 

   UNIT GOALS  

 Unit Focus 
 Reading, Analyzing, 
and Interpreting  Writing 

 Big Idea:  
 Rhetorical 
Situation 

 Considering the 
Audience 

 Explain how a writer 
appeals to a particular 
audience’s background 
and values 

 Analyze an audience’s 
background and values to 
relate, connect, or influence 
a specific audience 

 Big Idea:   Claims 
and Evidence 

 Relevant and 
Sufficient 
Evidence 

 Identify evidence that 
supports a specific line 
of reasoning 

 Select evidence that 
supports the writer’s claim 
(i.e., idea and perspective) 

 Big Idea:  
 Reasoning and 
Organization 

 Persuasion  Evaluate the effecti-
veness of inductive and 
deductive logic 

 Write a persuasive 
argument for a specific 
audience, purpose, and 
context 

 Big Idea:  
 Language and 
Style 

 Syntactical 
Choices for Effect 

 Explain how a writer 
uses rhetorical devices 
of syntax to emphasize 
ideas and information 

 Employ syntactical choices 
to emphasize ideas and 
information 

  Ideas in 
American 
Culture 

• Reason and 
Revolution 

• Patriotism and 
Democracy 

 Explain how the ideas of reason, revolution, 
patriotism, and democracy are reflected in classic 
and contemporary American texts 

 Preparing for 
the AP ®  Exam 

• Free Response: 
Argument

• Multiple Choice 

 Analyze rhetorical 
choices in classic 
and contemporary 
nonfiction texts 

 Develop a thesis statement 
and line of reasoning for an 
argument essay 
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RHETORICAL SITUATION

Considering the Audience

 Enduring Understanding (RHS-1)

Individuals write within a particular situation and make strategic writing choices based 
on that situation.

Consider this situation. Your junior prom is Saturday night. Your friends are 
going to a local diner afterward, and you want to join. However, you typically have 
a curfew of 11:00 p.m., so you need to convince your parent or guardian to extend 
your curfew. You have a motivation, a goal, and an audience.

You think about how to persuade your audience. Depending on whom you 
are asking, you might offer to help around the house, point out that you have 
always abided by the curfew, or even give reassurances that you will be safe and 
responsible. In short, you make specific choices that will help you achieve your 
goal (extending your curfew) depending on your audience. Indeed, this is exactly 
what writers do when they develop their arguments.

Writers Know Their Audience
When writers develop a text, they will consider and analyze their  audience — 
 particularly it’s values, beliefs, needs, and background. This analysis helps a writer 
make better choices about how to relate to that audience’s beliefs and values.When 
considering audience, writers might ask themselves questions such as: What is my 
relationship to the audience? Do they know me?

• How does this audience likely feel about the issue?
• What does the audience already know about the issue? What additional 

information does the audience need to better understand the issue?
• What values and beliefs does this audience likely hold about the issue?

Rhetorical Appeals
Whether arguing or persuading, writers try to motivate or connect to their audience 
through appeals. In the study of rhetoric, there are three primary appeals, which are 
often called by their Greek names: ethos, logos, and pathos. To convince or relate 
to an audience, writers establish their credibility (ethos), develop their reasoning 
(logos), and influence the audiences’ emotion (pathos). In persuasive arguments 
especially, writers often make direct appeals to the emotions of their audience.

Writers create these different appeals by choosing certain words, sentence 
structures, stories, examples, details, and other evidence that they believe will 
relate to the audience. These choices may appeal to an audience’s emotions or 

KEY POINT
Writers make choices 
in an attempt 
to appeal to an 
audience’s emotions, 
reason, or to establish 
their own credibility.
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Rhetorical Situation  ■  Considering the Audience

logic, or help the writer build his or her credibility. For a specialized audience 
familiar with the topic, a writer might use complex data to support a claim and 
specialized vocabulary to show expertise within a field. But for a more general 
audience, the same writer might use an emotionally powerful story and simpler 
language to achieve the same goals. Of course, writers can use a combination of 
these strategies, as well, depending on the rhetorical situation and the audience.

RHETORICAL APPEALS

Appeal Rhetorical Effect Common Techniques

Pathos — 
Appeal to 
Emotion

When writers pull on the heartstrings of 
their audience, they are attempting to 
persuade them by engaging some aspect of 
the audience’s emotions or senses. When 
persuading, writers attempt to move an 
audience toward a specific action or belief.

Allusions

Anecdote

Connotations

Examples

Figurative Language

Imagery

Repetition

Sensory Details

Logos — 
Appeal to 
Logic

Appeals to logos engage the audience’s sense 
of reasoning or logic, attempting to rationalize 
his or her perspective or idea to the audience.

Writers appeal to logos by making clear, 
detailed arguments.

Allusions

Analogies

Anecdote

Charts

Examples

Expert sources

Facts

Graphs

Statistics

Personal testimony

Repetition

Research

Syntax

Ethos — 
Appeal to 
Credibility

A strong ethical appeal can build rapport 
and earn the trust of an audience. A writer’s 
background, character, status/position, or 
association are all means by which he or she 
implicitly attempts to persuade the audience of 
his or her credibility. Writers can also associate 
themselves with the audience by highlighting 
shared values.

Concession

Facts

Personal testimony

Refutation

Statistics

Sincerity

Use of credible and reliable sources

Writer’s authority and experience
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THE RHETORICAL APPEALS

APPEAL TO LOGIC
• Research
• Charts
• Graphs
• Expert sources
• Allusions

APPEAL TO EMOTION
• Figurative language
• Imagery
• Connotations
• Allusions
• Sensory details

APPEAL TO CREDIBILITY
• Sincerity
• Writer’s authority and experience
• Concession
• Refutation
• Reliable sources

• Diction
• Syntax

• Personal
testimony

• Examples
• Repetition
• Anecdote
• Analogy

• Facts
• Statistics

• Diction
• Syntax

Pronouns reveal relationships. In some arguments, 
writers associate themselves with their audiences using 
“We” and “Us.” In other arguments, writers separate 
themselves from their audience using “You.” When 

analyzing a text, it is important to understand the writer’s relationship to his or 
her audience.

INSIDER
TIP

RHETORICAL SITUATION

Appealing to an Audience
SKILLS 
PRACTICEAP®

Consider a rhetorical situation (like the curfew example at the beginning 
of this unit) you have experienced. Now, analyze your intended audience, 
considering their background, beliefs, and values. What rhetorical choices 
would you make to achieve your goal with that audience? How would you 
attempt to appeal to them?
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Appeal Common Techniques
Examples and Rhetorical 
Effect

Pathos — Appeal 
to Emotion

Allusions

Anecdote

Connotations

Examples

Figurative

Language

Imagery

Repetition

Sensory details

Logos — Appeal 
to Logic

Allusions

Analogies

Anecdote

Charts

Examples

Expert sources

Facts

Graphs

Personal testimony

Repetition

Research

Statistics

Syntax

Ethos — Appeal 
to Credibility

Concession

Facts

Personal testimony

Refutation

Statistics

Sincerity

Use of credible and 
reliable sources

Writer’s authority and 
experience
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I Will Not Be the Last
Kamala Harris

THE TEXT IN CONTEXT
In November 2020, Kamala Harris (b. 1964) was 
elected the first female vice president of the United 
States. The daughter of immigrant parents, Harris is 
of South Asian and African American descent. After 
earning an undergraduate degree from Howard Uni-
versity and completing law school at the University 
of California, she began a career in politics at the 
Alameda County (CA) district attorney’s office. She 
served as district attorney for San Francisco before being elected in 2010 as California’s 
first female, first African American, and first South Asian American attorney general. In 
2016, she was elected to the U.S. Senate. The following remarks were delivered on 
November 7, 2020, as part of her victory speech for vice president.

RHETORICAL SITUATION

Analyzing Rhetorical Appeals
SKILLS 
PRACTICEAP®

As you read the following speech, use the graphic organizer to note the types of 
appeals Kamala Harris employs to engage her audience.

Analyzing Rhetorical Appeals

Appeal Common Techniques
Examples and Their 
Rhetorical Effect

Pathos — Emotion Allusions

Anecdote

Connotations

Examples

Figurative Language

Imagery

Repetition

Sensory details

Logos — Logic Allusions

Analogies

Anecdote
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I Will Not Be the Last

Good evening. So, Congressman John 

Lewis, Congressman John Lewis, before 

his passing wrote: “Democracy is not a state. 

It is an act.” And what he meant was that 

America’s democracy is not guaranteed. It is 

only as strong as our willingness to fight for it, 

to guard it and never take it for granted. And 

protecting our democracy takes struggle. It 

takes sacrifice. But there is joy in it, and there 

is progress. Because we the people have the 

power to build a better future.

And when our very democracy was on the 

ballot in this election, the very soul of America 

at stake, and the world watching, you ushered 

in a new day for America. . . .

. . . Thank you for turning out in record 

numbers to make your voices heard.

And I know times have been challenging, 

especially the last several months — the grief, 

sorrow and pain, the worries and the strug-

gles. But we’ve also witnessed your courage, 

your resilience and the generosity of your 

spirit.

For four years, you marched and orga-

nized for equality and justice, for our lives, 

and for our planet. And then, you voted.  

And you delivered a clear message. You 

chose hope, unity, decency, science and, yes, 

truth.

You chose Joe Biden as the next president of 

the United States of America. . . .

. . . We are so grateful to Joe and Jill for 

welcoming our family into theirs on this 

incredible journey. And to the woman most 

5

Charts

Examples

Expert sources

Facts

Graphs

Statistics

Personal testimony

Repetition

Research

Syntax

Ethos — 
Credibility

Concession

Facts

Personal testimony

Refutation

Statistics

Sincerity

Use of credible and reliable 
sources

Writer’s authority and 
experience
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responsible for my presence here today — my 

mother, Shyamala Gopalan Harris, who is 

always in our hearts.

When she came here from India at the 

age of 19. She maybe didn’t quite imagine 

this moment. But she believed so deeply in 

America where a moment like this is possi-

ble. And so, I’m thinking about her and about 

the generations of women — Black women, 

Asian, White, Latina, Native American 

women who throughout our nation’s history 

have paved the way for this moment tonight. 

Women who fought and sacrificed so much 

for equality and liberty and justice for all, 

including the Black women who are often, 

too often overlooked, but so often prove that 

they are the backbone of our democracy. 

All the women who worked to secure and 

protect the right to vote for over a century: 

100 years ago with the 19th Amendment, 

55 years ago with the Voting Rights Act 

and now, in 2020, with a new generation of 

women in our country who cast their ballots 

and continued the fight for their fundamen-

tal right to vote and be heard.

Tonight, I reflect on their struggle, their 

determination and the strength of their 

vision — to see what can be, unburdened by 

what has been. And I stand on their shoulders. 

And what a testament it is to Joe’s charac-

ter that he had the audacity to break one of 

the most substantial barriers that exists in 

our country and select a woman as his vice 

president.

But while I may be the first woman in  

this office, I will not be the last, because 

every little girl watching tonight sees that 

this is a country of possibilities. And to the 

children of our country, regardless of your 

gender, our country has sent you have a  

clear message: Dream with ambition,  

lead with conviction and see yourselves  

in a way that others may not simply  

because they’ve never seen it before, but 

know that we will applaud you every step  

of the way. . . .

10

RHETORICAL SITUATION

1. Harris begins with a quotation from John Lewis. How does this appeal to her 
audience?

2. Who is Harris’s audience? What values does Harris share with her audience?

3. How does Harris connect to her audience through the appeals of logic, emotion, 
and credibility? Give a specific example of each and explain the effect of each 
appeal for her audience.

4. What is Harris’s message specifically for young women? How does Harris’s 
ethos qualify her to offer this message?
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 Enduring Understanding (CLE-1)

When writers make claims about subjects, they rely on evidence that supports 
their reasoning and justifies those claims. They often acknowledge or respond to 
 counterarguments as well.

Relevant and Sufficient Evidence
CLAIMS AND EVIDENCE

As writers attempt to achieve their purpose, they make strategic choices about 
what evidence will resonate with a particular audience. This includes choos-
ing the specific type of evidence — and the amount of evidence — best suited 
to that audience. Whether you’re listening to your favorite podcast, watching 
a  documentary, or scrolling through TikTok, you often hear unsubstantiated 
statements such as, “Research shows . . . ,” “According to the internet . . . ,” and 
“They say . . . ” In fact, many media influencers and authority figures use these 
appeals regularly.

Why do you believe some sources and not others? Why are you often 
 frustrated when those in authority say, “Because I said so”? Why are rumors so 
prevalent and frustrating? Because these are unsubstantiated claims. Many people 
offer opinions without providing reasons or evidence.

Supporting the Argument
Critical thinkers question unsupported or vacuous claims. They understand that 
arguments are valid when they are justified through logical reasons and that 
arguments become stronger and more credible when the reasoning is supported 
through compelling evidence. Writers may use a variety of types of evidence in 
their arguments, and effective writers carefully select evidence that will appeal to 
their audience and is appropriate for the context.

Certainly, writers choose evidence primarily to support their reasons. Writ-
ers choose the best evidence to achieve their purpose with a particular audience. 
Based on a writer’s specific audience, he or she may use evidence to

• illustrate, clarify, or exemplify;
• establish a mood;
• create an association; or
• amplify or emphasize a point.

When using evidence from other sources, writers need to give credit by citing the 
original writer or creator. Not only does this practice attribute the credit appropri-
ately but also serves to establish the writer’s own credibility.

KEY POINT
Writers strategically 
and purposefully 
select relevant and 
sufficient evidence 
to support their 
argument for a 
particular audience.

CLAIM
S AN

D EVIDEN
CE
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Unit 2  ■  Appealing to an Audience

Relevant Evidence
In order for a claim to be proven true, it has to be supported and defended with 
relevant evidence. Just because evidence is related to your topic does not make 
it relevant. Evidence becomes relevant when a writer connects and explains its 
 significance and relevance to the line of reasoning for a particular audience. As 
writers develop arguments to convey their perspectives, they select evidence 
based on not just what supports their perspective and line of reasoning, but also 
what they believe their specific audience will find persuasive.

Sufficient Evidence
There must also be sufficient evidence to support each reason in the line of 
 reasoning. Sufficient evidence refers to the quantity and quality appropriate 
for the argument. While there is no magic formula for the amount of evidence 
needed for any given argument, a writer should select multiple pieces of evidence 
to  effectively support their argument based on the audience and context.

When you read, hear, or view an argument, you should look for the reasoning 
and evidence the writer uses to support his or her claim. Evidence can take many 
forms, and effective writers draw on information that is appropriate and relevant 
for the audience and situation.

Typical Evidence
Many times, if it’s too good to be true, it probably is. Typical evidence is evidence 
that is representative of a population or issue. While some pieces of evidence may 
be shocking or surprising, writers should rely on a balanced, impartial judgment 
to determine if their evidence is plausible. Moreover, when writers select evidence 
from data with a small sample size, or when they rely entirely on an outlying 
 perspective, their use of evidence is unethical and unsubstantiated.

Accurate Evidence
Incorrect (or fallacious) evidence cannot effectively support a claim. Accurate 
evidence is verifiable, meaning other credible sources can check that it is correct. 
Accurate evidence often indicates the practices, procedures, or experiences that 
led to its creation so others can verify the details.

INFORMATION THAT CAN BECOME EVIDENCE

Analogies Experiments Personal Experiences

Anecdotes Expert Opinions Personal Observations

Details Facts Statistics

Examples Illustrations Testimonies
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While all evidence should be accurate, not all evidence must be recent in 
order to be accurate. For example, an article on climate change requires evidence 
from the most recent scientific studies in order to be accurate; however, a study 
on the works of William Shakespeare could draw upon evidence that was written 
hundreds of years ago and still be accurate.

As you evaluate the effectiveness of an argument, you should consider the 
evidence. Some readers use the STAR pneumonic as they evaluate and select evi-
dence for their arguments.

EVALUATING EVIDENCE

Sufficient Is there enough evidence to support each reason? Is there enough to be convincing?

Typical Is the evidence plausible and representative of the issue?

Is the evidence reasonable?

Accurate How recent should the evidence be in order to be accurate?

Is the evidence relatable, recent, and accurate?

Relevant Is the information relevant to the reason and claim, not just the topic?

Does the evidence connect to the claim?

Writers strategically include and exclude evidence. 
Even though a writer may share the same message with 
multiple audiences, that writer doesn’t necessarily use the 
exact same evidence with every audience. Considering 

what is excluded is as important as recognizing what is included.

INSIDER
TIP

CLAIMS AND EVIDENCE

Selecting Evidence for an Audience
SKILLS 
PRACTICEAP®

Think about the same claim you might make to two different audiences. Then, 
think about the two different audiences. Make a list of the information you 
could use as evidence. Considering the two different audiences, identify which 
evidence would be appropriate for each of them.

Claim:

Audience A: Audience B:

Evidence Evidence
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Give the Kids a 
Break
Steve Rushin

THE TEXT IN CONTEXT
Steve Rushin (b. 1966), journalist and 2005 
Sportswriter of the Year, is a regular contributor 
to sports magazines such as Sports Illustrated. 
According to a study by the Center on Education 
Policy at George Washington University, between 
2001 and 2006, one-third of elementary schools 
did not offer daily recess for any grades. In response to this national trend, Rushin 
 published the following editorial in Sports Illustrated, December 2006.

CLAIMS AND EVIDENCE

Connecting Evidence and Audience
SKILLS 
PRACTICEAP®

As you read Rushin’s argument, make note of the evidence he uses to support 
his reasons and claim. Considering his audience, how might the evidence appeal 
to that audience?

Connecting Evidence to an Audience

Reason Evidence Effect (Appeal) to an Audience
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Give the Kids a Break

Four square and seven years ago we 

had recess: 20 minutes, twice a day, of 

 Darwinian contests whose very names — king 

of the hill, capture the flag, keep-away, 

 dodgeball — screamed survival of the fittest. 

After all, monkey in the middle isn’t just a 

playground game; it describes the chain of 

human evolution.

Most of these games were passed down like 

heirlooms. They crossed continents and cen-

turies with only small modifications, surviving 

into the modern age with names such as duck, 

duck, goose; Mother, may I; and Miss Mary 

Mack. Ancient Greeks jumped rope, Caesar’s 

subjects played a form of jacks, and blindman’s 

bluff was played in the court of Henry VIII. Pity, 

then, that none of these games may survive the 

decade, and for one deeply depressing reason: 

Red rover, red rover, recess is over.

Or it is for many children. According to the 

National PTA, nearly 40% of U.S. elementary 

schools “have either eliminated or are consid-

ering eliminating recess.” Twenty to 30 percent 

of schools offer 15 or fewer minutes of daily 

recess. Lifers at Leavenworth get more time 

in the exercise yard. And the U.S. Department 

of Education reports that 7% of all U.S. first- 

and second-graders — and 13% of all sixth- 

graders — get no recess whatsoever.

How ever did this happen to the fabled 

fourth R? For starters, increased preparation 

for standardized tests mandated by No Child 

Left Behind leaves little time for recess. That 

legislation was passed by Congress, which 

through Sunday had spent 138 days in recess 

during this session, safe in the knowledge that 

eight-year-olds can’t vote. In fairness to school 

administrators, no one should have to choose 

between childhood ignorance and childhood 

obesity. But there are lots of other reasons for 

the recess recession.

One is fear of injury. Willett Elementary 

School in Attleboro, Mass., has been roundly 

ridiculed for banning tag and other so-called 

chase games. But similar bans were imposed 

long ago by many other schools in places 

such as Spokane; Cheyenne, Wyo.; and sub-

urban Charleston, S.C. Attleboro merely fell 

in line behind them. Trouble is, life is a chase 

game. At my elementary school every recess 

ended like Round 8 of a prizefight: with a bell, 

the mending of cuts and at least two parties 

forced to sit in a corner.

That kind of unsupervised play literally left 

its mark on me. The scar on my forehead? I 

hit a pipe while playing tag in the basement. 

My left front tooth? Knocked out by a thrown 

baseball as I daydreamed in the park. And 

those were just the accidents, independent of 

the teenage Torquemadas who intentionally 

inflicted all manner of torture. There were 

no junior high Geneva Conventions, and so 

almost everyone endured noogies, wedgies, 

swirlies, snuggies, sudsies, melvins, wet wil-

lies, pink bellies, Indian burns, Russian hair-

cuts and Hertz doughnuts — and a litany of 

other poetic means of coercion.

That was then, this is now. Last year a 

15-year-old boy in Gold Hill, Ore., was charged 

with offensive physical touching for giving a 

13-year-old boy a purple nurple. And therein 

lie two other reasons that recess is receding: 1) 

playground bullies and 2) fear of lawsuits over 

injuries incurred on school grounds. In Maine 

one school canceled recess for eighth-graders 

in an effort to end bullying, which is a little 

like scalping in an effort to end dandruff.

It’s a jungle out there, but you’ll be hard 

pressed on most playgrounds to find a jun-

gle gym, or monkey bars, or stainless-steel 

slides that in the summer months sizzle like 

a fajita skillet. Many seesaws are built with 

5
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springs instead of the fulcrums that allowed 

one kid to jump off at the bottom, causing the 

other to drop abruptly, as if down an  elevator 

shaft. And every piece of bubble-wrapped 

 playground equipment — excuse me, playscape 

equipment — is festooned with labels that 

warn of deadly consequences for the smallest 

misuse.

If all of this has you saying, “Give me a 

break,” you’ve just voiced a universal human 

need. We all need a break. Some Teamsters 

get two 15-minute breaks per shift, the 

Supreme Court is in recess from July to Octo-

ber, and the third Thursday of every June is 

National Recess at Work Day, whose founder, 

Rich  DiGirolamo, suggests that adults drop 

whatever they’re doing next June 21 and 

“play tag and  dodgeball, jump rope and eat 

watermelon.”

Surely seven-year-olds deserve to do the 

same. And so National Recess Week was 

observed in September, with Recess Rallies 

in schools around America. The PTA and the 

Cartoon Network are sponsoring a  Rescuing 

Recess campaign. Something called the 

 American Association for the Child’s Right 

to Play is also eager to resuscitate recess. 

All of them agree with G.K. Chesterton, who 

wrote, “Earth is a task garden; heaven is a 

playground.”

10

CLAIMS AND EVIDENCE

1. What is Rushin’s claim? Explain how the evidence supports the claim.

2. The writer gives three reasons for the problem. Indicate the three reasons. 
Describe the evidence that supports the reasons.

3. Choose one piece of evidence. How is that evidence relevant to the reason and 
the claim, not just the topic?

4. Rushin’s text is persuasive. What is his literal and figurative call to action?

5. Rushin ends the text with more evidence. How does it affect his argument?
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A writer’s message is only effective if it achieves his or her purpose with an audi-
ence. That means the message must reach, affect, influence, or appeal to his or her 
intended audience. Some writers have a goal of trying to call an audience to act: to 
do something or stop doing something. In this unit, you’ll examine ways writers 
appeal to their audiences in an effort to persuade them.

Persuasive Arguments Call for Action
Persuasion starts with a purpose. As speakers and writers observe and experience 
the world around them, they are moved to make changes in others’ attitudes and 
behaviors. While all writers make arguments, not all writers attempt to  persuade. 
Argumentation and persuasion are similar concepts, but a key difference is that 
persuasive texts call an audience to action. That is, the writer calls his or her 
 audience to act — to do something or stop doing something.

The potential for persuasion exists all around us — our homes, our schools, 
our communities, our country, and our world. It is at the heart of our political and 
legal systems and serves as the basis for advertising campaigns in commercials 
and social media. In your life, persuasion may look different than a  politician’s 
 moving speech, an impassioned op-ed, or a glossy advertising campaign.  However, 
whether the audience consists of friends, teachers, and parents or a trial jury, an 
eager consumer, or prospective voters, persuasion works similarly.

As you’ve learned, writers share their ideas and perspectives about topics or 
issues through the claims they make. But writers can’t just make claims  without hav-
ing reasons to justify and evidence to support them. When you consider the audi-
ence you’re trying to address, the order that you present your  information could 
influence the degree to which they continue to listen to or hear your argument.

Imagine that you are making a speech to a group of your friends to support a 
particular student council candidate. You and your friends may have similar beliefs, 
so you may begin by saying that this candidate ought to win. You may then offer a 
few reasons that you know your friends will agree with. This seems simple, right? 
But what if you are trying to convince a group of students who are unlikely to sup-
port your candidate? In that case, you may begin by giving specific reasons that 
illustrate points of concern that resonate with your new audience. Then, finally get 
to the point of support for that candidate. In both instances, the reasons you gave 

 Enduring Understanding (REO-1)

Writers guide understanding of a text’s line of reasoning and claims through that text’s 
organization and integration of evidence.

Persuasion
REASONING AND ORGANIZATION

KEY POINT
Persuasive 
arguments may 
be organized 
inductively or 
deductively and 
include a call to 
action for the 
audience.

REASON
IN

G AN
D ORGAN

IZATION
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Unit 2  ■  Appealing to an Audience

supported your overall claim, which remained the same. Even though your over-
all perspective or claim didn’t change, the reasons and sequencing of those reasons 
likely did. The reasons and their sequence are called the line of reasoning.

Establishing a Line of Reasoning
Writers must justify their claim or thesis with reasons and support the reasons 
with evidence: details, facts, anecdotes, or even other sources. They must also pro-
vide an explanation of how the evidence supports their claim. As the evidence 
accumulates, so does the support for that particular line of reasoning. This expla-
nation of connecting the evidence with the reasons and ultimately with the writ-
er’s claim is considered the writer’s line of reasoning. If the line of reasoning is 
logical and justifies the writer’s claim, then the argument is considered valid.

Because the ordering of each reason within the line of reasoning may affect 
how well a particular audience within a specific context accepts the writer’s mes-
sage, writers must think carefully about how they organize a text or argument.

Induction and Deduction
Writers use induction or deduction to organize their reasons and claims based 
on their audience and context. Inductive reasoning moves from specific obser-
vations to broad generalizations, while deductive reasoning begins with a broad 
generalization followed by specific observations.

CLAIM

REASON 1

REASON 1

REASON 2

REASON 3

CLAIM

REASON 3

REASON 2

INDUCTIVE AND DEDUCTIVE ORGANIZATION

DEDUCTION INDUCTION

Audiences have expectations. The way an argument is 
constructed is contingent on the audience’s expectations. 
In general, writers in the natural and social sciences 
convey knowledge through induction. In contrast, writers 

in the humanities and the arts construct knowledge through deduction.

INSIDER
TIP
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REASONING AND ORGANIZATION

Establishing a Line of Reasoning
SKILLS 
PRACTICEAP®

Think about your message or claim from the previous workshop. What reasons 
would you use to justify your claim for that audience? How would you organize 
your argument? With induction or deduction? Why did you make that choice?

Audience

Claim

Line of Reasoning

Organization and rationale

Why Diversity Is 
 Necessary for Democracy
Tenzin Namgyal

THE TEXT IN CONTEXT
When she wrote this 2019 essay, Tenzin Namgyal was a junior at Bard High School Early 
College in Queens, New York. It ultimately appeared on Students 4 Social Change, a 
website and network that promotes civic engagement in secondary students. An avid 
writer who is passionate about social issues, including the rights of immigrants and 
women, Namgyal graduated from high school and attends Stanford University.

This image has been 
omitted intentionally in 
the sample chapter.

For example, a call to action is often found at the end of a persuasive text. The 
call to action may be the writer’s thesis. This organization is considered inductive. 
Induction is frequently used when the audience likely doesn’t have the same posi-
tion as the writer, or the writer doesn’t know the audience’s perspective on the topic 
or subject. To convince his or her audience, the writer will provide the reasons first 
leading to the claim or call to action in the conclusion.

Conversely, when a writer believes the audience shares common beliefs 
and may be willing to accept his or her perspective, the writer may begin 
with the thesis or call to action. This organization is called deduction. When 
using deduction, a writer presents his or her claim and then lays out his or her 
reasons.
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Why Diversity Is Necessary for Democracy
New Members of Congress

On January 3rd, 2019, the newest members 

of the House and Senate were sworn in. 

This incoming class is reported to be the most 

diverse in history — in both race and gender. 

Forty of the politicians are women, and sixty 

are men, which is the smallest gender dispar-

ity in American history. Additionally, there are 

at least twenty-five members of the House 

who are people of color. For the first time, two 

Native American women, Sharice Davids and 

Debra Haaland, were elected to Congress, with 

Davids also being the first openly LGBT per-

son elected to represent the state of Kansas. 

Ilhan Omar and Rashida Tlaib are the first two 

Muslim American women to be elected, and 

Omar is both the first congresswoman to wear 

a headscarf and the first woman of color to be 

elected to represent Minnesota. Even though 

the American government has more women in 

it than ever before, and has made large strides 

towards equality, there is still a long way to go 

in terms of diversity. In order for this country 

to be fairer, politicians need to be from all 

backgrounds and ethnicities.

More Than Just Race
Although racial diversity is extremely import-

ant, the incoming congressmen and women 

are also diverse in several other ways. For 

instance, they all come from a variety of 

backgrounds, some even from ones that have 

nothing to do with politics. There are teachers 

and doctors, professional athletes, and veter-

ans. They have a multitude of life experiences, 

which will aid them greatly during their term, 

as they have held occupations similar to that 

of many Americans. Citizens will be able to 

relate to politicians more, lowering levels of 

distrust. Moreover, because these government 

officials all have different experiences, they 

will have varying perspectives on legislation 

and such, and may be able to point out any 

possible flaws in the number of bills that are 

proposed.

The Importance of Representation
Representation is an issue that was fought 

for even before this country was founded, 

and is one that is still fought for this very 

day. To truly make America great, politicians 

REASONING AND ORGANIZATION

Analyzing Organization
SKILLS 
PRACTICEAP®

As you read her argument, identify the reasons Namgyal uses to persuade her 
audience. Then consider whether she uses inductive or deductive organization to 
engage her audience and call them to action. Why do you think she chose this logic?

Analyzing Organization

Audience

Claim

Line of Reasoning

Organization and rationale
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from all classes, races, and backgrounds 

must be elected. This ensures that everyone 

has a voice, and that there are people within 

our government working actively to prevent 

anyone from struggling the same way they 

have. The hardships officials have suffered 

gives them more initiative to incite change 

within their communities, and make our 

country a better place overall. Furthermore, 

representation encourages children from 

under represented backgrounds, because it 

ultimately proves to them that they can do 

anything they want to, regardless of their skin 

color or their class.

Always Room for More
Congress is as diverse as ever, but there is always 

room for more. For example, almost all forty 

of the women were Democrats, and the new 

Republican officials were predominantly white 

males. This may have to do with the specific 

ideals of each party, but there should be a signif-

icant amount of diversity in both, because Amer-

icans of different ethnicities and backgrounds 

may vote for either. To guarantee a more inclu-

sive future, children should be motivated to 

become engaged in politics. They should learn 

about current events in school, and understand 

thoroughly how the decisions made by the gov-

ernment affects them and their family’s daily 

life. Students from underserved areas should use 

the adversity they have overcome as inspiration 

to become involved in activism. Speaking out, 

and having your thoughts heard, is the most cru-

cial part of the democratic process, and the way 

to make sure every voice is heard is by electing 

officials who have experienced similar difficul-

ties during their lifetime.

REASONING AND ORGANIZATION

1. What is Namgyal’s claim or call to action?

2. Namgyal uses a line of reasoning to support her thesis in this speech. Identify 
the reasons she includes to support her thesis.

3. Is this speech organized inductively or deductively? Explain why this is 
effective.

4. Namgyal’s line of reasoning offers details and reasons that connect and build 
to her conclusion. Why are these choices so powerful to her audience?
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LANGUAGE AND STYLE

Syntactical Choices for Effect

 Enduring Understanding (STL-1)

The rhetorical situation informs the strategic stylistic choices that writers make.

The way a writer communicates a message to an audience can affect how well the 
audience receives the message. So, writers strategically craft sentences, repeat words 
or phrases, pose questions, contrast or connect sentences in a way that emphasizes 
ideas or asks their audience to reflect. These are deliberate, strategic choices that 
writers make in an attempt to achieve their purpose with a specific audience.

Syntax is Part of the Writer’s Craft
Consider the following sentences from Thomas Paine’s The American  Crisis 
(1776). His purpose was to inspire his American audience to fight for their 
 independence from England, even if they had to struggle through hardship and 
setbacks. He introduces his argument by writing:

These are the times that try men’s souls. The summer soldier and the 
sunshine patriot will, in this crisis, shrink from the service of their coun-
try; but he that stands by it now, deserves the love and thanks of man 
and woman.

These engaging lines have a rhythm, balance, and power that reinforce his 
 message to his audience. He achieves this effect, in part, through syntax: the 
 specific arrangement of words and phrases to create well-formed sentences.

Writers make syntactical choices deliberately, with their audience in mind. 
Have you ever heard a speech in which the speaker asked a question and then 
paused? The speaker wasn’t waiting for a verbal answer from the audience. Rather, 
he or she paused so that members of the audience could formulate their own 
answers. Some speakers or writers repeat the same phrase or sentences multiple 
times. Through this repetition, they intend for their audience to remember that 
point. And some writers use the same grammatical structure — for example, two 
simple sentences back-to-back. All of these syntactical choices are intended for 
some effect, such as emphasis, reflection, or contrast.

KEY POINT
Writers craft 
sentences in ways 
that not only engage 
their readers, but 
also and convey 
their message.
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Syntactical Moves
Engaging an audience happens sentence by sentence. Effective writers craft sen-
tences (or syntax) intentionally with a goal of connecting with their audience. 
Some sentences resonate with different audiences differently. However, all writers 
use syntax to emphasize their ideas.

Sentences may set up contrasts, while others make comparisons. Some sen-
tences may repeat, while others may pose questions. The placement of a sen-
tence within a paragraph or within an essay influences the effect it has on the 
audience.

Often, the function of the sentence connects to the content of the speech. 
For example, many times, parallel sentences will function to balance the sen-
tence both grammatically and contextually. We often see this in functions of 
contrast (juxtaposition and antithesis) and comparisons (parallel structure). 
Functions of contrasts are also present in syntactical structures like the rhetor-
ical question, which directly links the content to the audience. Finally, repeti-
tion can connect content to emphasize the noun, adjective, adverb, or pronoun. 
Pay attention to the structure and notice the content; how does the function 
support the content?

Effective use of syntactical choices allows ideas to be described, clarified, 
and emphasized. Ultimately, the syntactical choices a writer makes must be stra-
tegic in a way that allows him or her to further his or her purpose and message. 
Keep in mind that merely identifying the type of syntax is not sufficient. What’s 
important is to analyze why a writer made a specific syntactical choice. In other 
words, what effect does that type of syntax and placement within the overall 
argument have on the reader in terms of the writer communicating his or her 
message.

The following table illustrates some common syntactical choices frequently 
used by persuasive writers to emphasize a particular point to achieve a particular 
tone.

Syntactical choices are for function not frills. Writers 
purposefully and strategically craft sentences for effect. 
Varied sentence structure is not the goal; however, by using 
meaningful construction, writers achieve variety.

INSIDER 
TIP 
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SYNTACTICAL EFFECT

Syntactical Choice Example Possible Effect Questions to Ask

Repetition

Repeating or 
recurrence of a word, 
phrase, sentence, or 
other element

“What lies behind us 
and what lies before 
us are tiny compared 
to what lies within us.” 
— Ralph Waldo Emerson

Emphasizes or 
reinforces an idea or 
concept often related 
to the writer’s purpose

Why does the writer 
repeat this particular 
word, phrase, or 
sentence?

Why does it occur 
where it does?

Juxtaposition

Contrasting ideas, 
scenes, settings, 
images, or other 
elements

“I have a dream that my 
four little children will one 
day live in a nation where 
they will not be judged 
by the color of their skin 
but by the content of 
their character.” — Martin 
Luther King Jr.

Sets up a contrast 
or comparison of 
concepts

How did the writer 
create the juxtaposition 
(e.g., use of transitions, 
coordination)?

Why does the writer 
juxtapose these 
particular ideas?

Parallel Structure

Repeating words or 
phrases in the same 
grammatical structure

“That government of the 
people, by the people, 
and for the people. . . .” 
— Abraham Lincoln

Creates a sense of 
balance by placing 
emphasis on the 
grammatical element 
that is parallel

Why does the writer 
want the reader 
to notice these 
grammatical elements 
in particular?

Rhetorical Question

Posing a question 
that is expected to be 
considered but not 
answered literally

“But what is government 
itself but the greatest of 
all reflections on human 
nature?” — James 
Madison

Asks the reader to 
reflect, contemplate, 
or consider a concept 
or idea

What effect does 
the placement of the 
rhetorical question 
have on the message?

Antithesis

Expressing contrasting 
ideas in parallel 
grammatical structure

“Ask not what your 
country can do for you, 
but what you can do for 
your country.” — John F. 
Kennedy

Provides emphasis on 
one idea by contrasting 
it with another

What ideas are being 
contrasted?

What effect do these 
contrasting ideas have 
on the audience?

Fragment

A broken thought or 
only part of a sentence

“Silence. The cold rain 
falling. And the smell of 
blue electricity blowing 
under the locked 
door.” — Ray Bradbury

Emphasizes an idea by 
focusing on a particular 
phrase or part of a 
sentence

Why did the writer use 
only part of a sentence, 
such as only giving the 
subject or only giving 
an exclamation?

Simple Sentence

A complete thought 
consisting of a subject 
and verb.

“Love was on the move.

“Mercy was on the 
move.

“God was on the move.”

— Bono

Placing a simple 
sentence by itself, 
especially among other 
longer or complex 
sentences, often 
emphasizes the idea in 
that sentence

Where are the short, 
simple sentences? Why 
are they placed in that 
location?

What idea is being 
emphasized?
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LANGUAGE AND STYLE

Syntax for Effect
SKILLS 
PRACTICE

Think about the audience you identified in the previous workshop. Which 
syntactical moves (e.g., parallel structure, rhetorical questions, repetition, 
juxtaposition) would you use in an argument to convince that audience?

Audience

Claim

Syntactical Move and Example

Syntactical Move and Example

Syntactical Move and Example

AP®
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Address to the Nation 
on September 20, 2001
George W. Bush

THE TEXT IN CONTEXT
On September 20, 2001, in his first year of an eight-
year presidency, George W. Bush (b. 1946) delivered 
the following speech before the joint houses of 
Congress. Our forty-third president vowed to pursue 
terrorists around the world and praised the  American 
people for their courage and unity. The speech was 
televised to the American people who had nine 
days earlier, on September 11, 2001, experienced 
the first terrorist attacks on U.S. soil. Al Qaeda, an 
Islamic terrorist group, hijacked commercial air-
planes, crashing two into the World Trade Center in 
New York, one into the Pentagon, and one making 
a failed attempt at the nation’s capital, crashing in 
Shanksville, Pennsylvania. In these attacks, 2,977 
Americans lost their lives and over 25,000 were 
injured. The following is an excerpt of President 
Bush’s speech.
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Address to the Nation on September 20, 2001

Mr. Speaker, Mr. President Pro Tempore, 

members of Congress, and fellow Amer-

icans, in the normal course of events, presi-

dents come to this chamber to report on the 

state of the union. Tonight, no such report is 

needed; it has already been delivered by the 

American people.

We have seen it in the courage of passen-

gers who rushed terrorists to save others on 

the ground. Passengers like an exceptional 

LANGUAGE AND STYLE

Analyzing Syntax
SKILLS 
PRACTICE

In this informative and impassioned televised address, George Bush employed 
strategic syntactical choices to engage the American people toward a unified 
call to action. You may use the following graphic organizer as you read and 
find examples of the following syntactical techniques and consider the effect 
they had on President Bush’s message and on his audience as you answer the 
questions after the text.

Analyzing Syntax

Rhetorical Devices Definition Examples and Effect

Repetition Repeating or recurrence of 
a word, phrase, sentence, 
or other element

Juxtaposition Contrasting ideas, scene, 
settings, images, or other 
elements

Parallel Structure Repeating words or 
phrases in the same 
grammatical structure

Rhetorical Question Posing a question 
that is expected to be 
considered but not 
answered literally

Antithesis Contrasting ideas in 
parallel grammatical 
structure

Fragment Expressing a broken 
thought or only part of a 
sentence intentionally

Simple Sentence Expressing a complete 
thought consisting of a 
subject and verb

AP®
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man named Todd Beamer. And would you 

please help me welcome his wife Lisa Beamer 

here tonight?

We have seen the state of our union in the 

endurance of rescuers working past exhaustion. 

We’ve seen the unfurling of flags, the lighting 

of candles, the giving of blood, the saying of 

prayers in English, Hebrew, and Arabic.

We have seen the decency of a loving and 

giving people who have made the grief of 

strangers their own. My fellow citizens, for the 

last nine days, the entire world has seen for 

itself the state of union, and it is strong.

Tonight, we are a country awakened to dan-

ger and called to defend freedom. Our grief 

has turned to anger and anger to resolution. 

Whether we bring our enemies to justice or 

bring justice to our enemies, justice will be 

done. . . .

On September the 11th, enemies of freedom 

committed an act of war against our country. 

Americans have known wars, but for the past 

136 years they have been wars on foreign soil, 

except for one Sunday in 1941. Americans have 

known the casualties of war, but not at the 

center of a great city on a peaceful morning.

Americans have known surprise attacks, 

but never before on thousands of civilians.

All of this was brought upon us in a single 

day, and night fell on a different world, a world 

where freedom itself is under attack.

Americans have many questions tonight. 

Americans are asking, “Who attacked our 

country?”

The evidence we have gathered all points to 

a collection of loosely affiliated terrorist orga-

nizations known as al Qaeda. They are some of 

the murderers indicted for bombing American 

embassies in Tanzania and Kenya and respon-

sible for bombing the USS Cole. . . .

Al Qaeda is to terror what the Mafia is to 

crime. But its goal is not making money, its 

goal is remaking the world and imposing its 

radical beliefs on people everywhere.

The terrorists practice a fringe form of 

Islamic extremism that has been rejected by 

Muslim scholars and the vast majority of Mus-

lim clerics; a fringe movement that perverts 

the peaceful teachings of Islam. . . .

Our war on terror begins with Al Qaeda, but 

it does not end there. It will not end until every 

terrorist group of global reach has been found, 

stopped and defeated.

Americans are asking “Why do they hate 

us?”

They hate what they see right here in this 

chamber: a democratically elected govern-

ment. Their leaders are self-appointed. They 

hate our freedoms: our freedom of religion, 

our freedom of speech, our freedom to vote 

and assemble and disagree with each other.

They want to overthrow existing govern-

ments in many Muslim countries such as 

Egypt, Saudi Arabia and Jordan. They want to 

drive Israel out of the Middle East. They want 

to drive Christians and Jews out of vast regions 

of Asia and Africa.

These terrorists kill not merely to end lives, 

but to disrupt and end a way of life. With every 

atrocity, they hope that America grows fear-

ful, retreating from the world and forsaking 

our friends. They stand against us because we 

stand in their way.

We’re not deceived by their pretenses to 

piety.

We have seen their kind before. They’re 

the heirs of all the murderous ideologies of 

the twentieth century. By sacrificing human 

life to serve their radical visions, by aban-

doning every value except the will to power, 

they follow in the path of fascism, Nazism 

and totalitarianism. And they will follow that 

path all the way to where it ends in history’s 

unmarked grave of discarded lies.

5

10

15
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Americans are asking, “How will we fight 

and win this war?”

We will direct every resource at our 

 command — every means of diplomacy, every 

tool of intelligence, every instrument of law 

enforcement, every financial influence, and every 

necessary weapon of war — to the destruction 

and to the defeat of the global terror network.

Now, this war will not be like the war 

against Iraq a decade ago, with a decisive lib-

eration of territory and a swift conclusion. It 

will not look like the air war above Kosovo two 

years ago, where no ground troops were used 

and not a single American was lost in combat.

Our response involves far more than instant 

retaliation and isolated strikes. Americans 

should not expect one battle, but a lengthy 

campaign unlike any other we have ever seen. 

It may include dramatic strikes visible on TV 

and covert operations secret even in success.

We will starve terrorists of funding, turn 

them one against another, drive them from 

place to place until there is no refuge or no rest.

And we will pursue nations that provide 

aid or safe haven to terrorism. Every nation 

in every region now has a decision to make: 

Either you are with us or you are with the 

terrorists.

From this day forward, any nation that 

continues to harbor or support terrorism will 

be regarded by the United States as a hostile 

regime. Our nation has been put on notice, 

we’re not immune from attack. We will take 

defensive measures against terrorism to 

 protect Americans. . . .

Americans are asking, “What is expected  

of us?”

I ask you to live your lives and hug your 

children.

I know many citizens have fears tonight, 

and I ask you to be calm and resolute, even in 

the face of a continuing threat.

I ask you to uphold the values of America 

and remember why so many have come here. 

We’re in a fight for our principles, and our first 

responsibility is to live by them. No one should 

be singled out for unfair treatment or unkind 

words because of their ethnic background or 

religious faith. . . .

Tonight we face new and sudden national 

challenges.

We will come together to improve air safety, 

to dramatically expand the number of air 

 marshals on domestic flights and take new 

measures to prevent hijacking.

We will come together to promote  stability 

and keep our airlines flying with direct 

 assistance during this emergency.

We will come together to give law 

 enforcement the additional tools it needs to 

track down terror here at home.

We will come together to strengthen our 

intelligence capabilities to know the plans 

of terrorists before they act and to find them 

before they strike.

We will come together to take active steps 

that strengthen America’s economy and put 

our people back to work. . . .

After all that has just passed, all the lives 

taken and all the possibilities and hopes that 

died with them, it is natural to wonder if 

America’s future is one of fear.

Some speak of an age of terror. I know 

there are struggles ahead and dangers to face. 

But this country will define our times, not be 

defined by them.

As long as the United States of America is 

determined and strong, this will not be an age 

of terror. This will be an age of liberty here and 

across the world.

Great harm has been done to us. We have 

suffered great loss. And in our grief and 

anger we have found our mission and our 

moment.

20
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Freedom and fear are at war. The advance 

of human freedom, the great achievement of 

our time and the great hope of every time, now 

depends on us.

Our nation, this generation, will lift the dark 

threat of violence from our people and our 

future. We will rally the world to this cause by 

our efforts, by our courage. We will not tire, we 

will not falter, and we will not fail.

It is my hope that in the months and 

years ahead life will return almost to nor-

mal. We’ll go back to our lives and routines 

and that is good. Even grief recedes with 

time and grace. . . .

The course of this conflict is not known, yet 

its outcome is certain. Freedom and fear, justice 

and cruelty, have always been at war, and we 

know that God is not neutral between them.

Fellow citizens, we’ll meet violence with 

patient justice, assured of the rightness of our 

cause and confident of the victories to come.

In all that lies before us, may God grant us 

wisdom and may he watch over the United 

States of America.

45

LANGUAGE AND STYLE

1. The speech is organized and controlled with many rhetorical questions. Identify 
those questions and discuss how they appeal to the audience. How do these 
questions directly address exigence and purpose?

2. George Bush employs repetition throughout the speech. Find some specific 
examples of repetition and explain how these syntactical choices support his 
purpose.

3. There are many examples of juxtaposition in the speech, list two examples of 
contrasted ideas and discuss how these contrasts connect to the subject of the 
speech and the emotional condition of the audience.

4. Bush is seeking the support of the American people. The speech is successful in 
bringing together a broken nation. Discuss the rhetorical choices that connect 
(the way a writer writes, you may choose juxtaposition, parallel structure, 
rhetorical questions, or repetition) to the content and reinforce the idea of 
balance.
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PUTTING IT ALL TOGETHER

Modeled Text

Don’t Understand the 
 Protests? What You Are 
Seeing Is People Pushed 
to the Edge
Kareem Abdul-Jabbar

THE TEXT IN CONTEXT
Kareem Abdul-Jabbar (b. 1947) is a former 
National Basketball Association (NBA) player for 
the  Milwaukee Bucks and the Los Angeles Lakers. 
During his twenty-year basketball career, he was a 
six-time NBA Most Valuable Player. After retiring from 
the NBA, he used his talent for writing and commu-
nity activism. He is a public speaker and has written 
many articles and published many podcasts. He has 
authored fifteen New York Times best sellers. In the 
following May 25, 2020, Los Angeles Times editorial, 
Kareem Abdul- Jabbar responded to the death of 
George Floyd. Floyd, a 46-year-old black man, died 
in  Minneapolis, Minnesota, after a white police officer knelt on his neck for almost 
nine minutes. Preceded by years of police brutality toward African Americans, the 
event led to marches and protests affirming that Black lives matter and calling for 
justice and reform.

The text that follows has been annotated to demonstrate the skills we prac-
ticed in the reading analysis workshops earlier. Note how Abdul-Jabbar has incor-
porated various rhetorical choices and how those choices work together to convey 
his message.
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 Unifying 
Idea 

 Don’t Understand the Protests? What You’re 
Seeing Is People Pushed to the Edge 

 Rhetorical 
Choices 

 Effects of 
Choices 

 racial 
justice 

  If you’re white ,  you probably muttered a horrified, 

“Oh, my God” while shaking your head at the 

cruel injustice .  If you’re black ,  you probably leapt 

to your feet, cursed, maybe threw something 

(certainly  wanted  to throw something), while 

shouting, “Not @#$%! again!”  Then you remember 

the two white vigilantes accused of murdering 

 Ahmaud Arbery  as he jogged through their 

neighborhood in February, and how if it wasn’t 

for that video emerging a few weeks ago, they 

would have gotten away with it. And how those 

 Minneapolis cops claimed Floyd was resisting 

arrest  but a store’s video showed he wasn’t. And 

how the cop on Floyd’s neck wasn’t an enraged 

redneck stereotype, but a sworn officer who 

looked calm and entitled and devoid of pity: the 

banality of evil incarnate. 

  audience  

  juxtaposition  

  evidence  

  context  

  second person “you” 
indicates exclusion  

  black and white  

  listing historical 
facts of racial 
brutality  
  example: 
Floyd’s death  

 racial 
justice 

 Maybe you also are thinking about the Karen in 

Central Park who called 911 claiming the black 

man who asked her to put a leash on her dog 

was threatening her. Or the black Yale University 

grad student napping in the common room of 

her dorm who was reported by a white student. 

 Because you realize it’s not just a supposed 

“black criminal” who is targeted, it’s the whole 

spectrum of black faces from Yonkers to Yale.  

 evidence 

  logical 
appeal  

 listing of historical 
facts of racial 
brutality 

  example that 
defines the group  

 You start to wonder if it should be all black 

people who wear body cams, not the cops. 

 racial 
justice 

  What do you see when you see angry black 

protesters amassing outside police stations with 

raised fists?  If you’re white, you may be thinking, 

“They certainly aren’t social distancing.” Then you 

notice the black faces looting Target and you think, 

“Well, that just hurts their cause.” Then you see the 

police station on fire and you wag a finger saying, 

“That’s putting the cause backward.” 

  rhetorical 
question  

  anticipated 
response: violence  
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Unifying 
Idea

Don’t Understand the Protests? What You’re 
Seeing Is People Pushed to the Edge

Rhetorical 
Choices

Effects of  
Choices

racial 
justice

You’re not wrong—but you’re not right, either. 

The black community is used to the institutional 

racism inherent in education, the justice 

system and jobs. And even though we do all the 

conventional things to raise public and political 

awareness—write articulate and insightful pieces 

in the Atlantic, explain the continued devastation 

on CNN, support candidates who promise change 

—the needle hardly budges.

antithesis

evidence

wrong / right 
perception

to support claim: 
justice

racial 
justice

But COVID-19 has been slamming the 

consequences of all that home as we die at a 

significantly higher rate than whites, are the 

first to lose our jobs, and watch helplessly as 

Republicans try to keep us from voting. Just as 

the slimy underbelly of institutional racism is 

being exposed, it feels like hunting season is 

open on blacks. If there was any doubt, President 

Trump’s recent tweets confirm the national 

zeitgeist as he calls protesters “thugs” and 

looters fair game to be shot.

metaphor-
animal 
compared 
to hunting:

exposing racism 
threatens Blacks
emotional appeal — 
oppression

racial 
justice

Yes, protests often are used as an excuse for some 

to take advantage, just as when fans celebrating 

a hometown sports team championship burn 

cars and destroy storefronts. I don’t want to see 

stores looted or even buildings burn. But African 

Americans have been living in a burning building 

for many years, choking on the smoke as the 

flames burn closer and closer. Racism in America 

is like dust in the air. It seems invisible—even if 

you’re choking on it—until you let the sun in.  

Then you see it’s everywhere. As long as we keep 

shining that light, we have a chance of cleaning 

it wherever it lands. But we have to stay vigilant, 

because it’s always still in the air.

sensory 
details/

suffocating/
choking on racism
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Unifying 
Idea

Don’t Understand the Protests? What You’re 
Seeing Is People Pushed to the Edge

Rhetorical 
Choices

Effects of  
Choices

racial 
justice

So, maybe the black community’s main concern 

right now isn’t whether protesters are standing 

three or six feet apart or whether a few desperate 

souls steal some T-shirts or even set a police station 

on fire, but whether their sons, husbands, brothers 

and fathers will be murdered by cops or wannabe 

cops just for going on a walk, a jog, a drive. Or 

whether being black means sheltering at home 

for the rest of their lives because the racism virus 

infecting the country is more deadly than COVID-19.

parallel 
structure/ 
repetition

creates a contrast 
between the 
perceived problems 
to the real issue: 
racism

racial 
justice

What you should see when you see black 

protesters in the age of Trump and coronavirus 

is people pushed to the edge, not because they 

want bars and nail salons open, but because  

they want to live. To breathe.

contrast nail salons 
contrasted to life 
and death

racial 
justice

Worst of all, is that we are expected to justify 

our outraged behavior every time the cauldron 

bubbles over. Almost 70 years ago, Langston 

Hughes asked in his poem “Harlem”: “What 

happens to a dream deferred? / . . . Maybe it  

sags / like a heavy load. / Or does it explode?”

exigence

allusions

emotional appeal 
— value of life
explains the 
reaction of the Black 
community
references Black 
artists to connect 
with the audience

racial 
justice

Fifty years ago, Marvin Gaye sang in “Inner City 

Blues”: “Make me wanna holler / The way they 

do my life.” And today, despite the impassioned 

speeches of well-meaning leaders, white and black, 

they want to silence our voice, steal our breath.

parallel 
structure

emphasizes the 
evidence that Black 
voices are silenced

So what you see when you see black protesters 

depends on whether you’re living in that burning 

building or watching it on TV with a bowl of corn 

chips in your lap waiting for NCIS to start.

juxtaposition contrasts those 
living the problem to 
those watching the 
problem

racial 
justice

What I want to see is not a rush to judgment,  

but a rush to justice.

thesis
call to action

justice
we must act now to 
work toward racial 
equality

03_williamideas1e_35663_ch02_084_159.indd   115 25/05/21   4:46 PM

BFW
 P

ub
lis

he
rs



116
Copyright © 2022 by Bedford, Freeman & Worth High School Publishers. Uncorrected proofs have been used in this sample  chapter.  

Distributed by Bedford, Freeman & Worth High School Publishers. Strictly for use with its products. Not for redistribution.

IDEAS IN AMERICAN CULTURE

Reason and Revolution

IDEA BANK
Authority

Conflict

Discrimination

Equality

Fairness

Freedom

Independence

Individualism

Justice

Liberty

Loyalty

Oppression

Persuasion

Pride

Protection

Protest

Reason

Rebellion

Retaliation

Revolution

Rights
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The United States began in revolution over two centuries ago, and revolutionary 
ideas have shaped the country’s history ever since. Social and political movements 
for generations have been rooted in the Enlightenment principles of liberty, indi-
vidualism, and self-government that inspired the nation’s founders. Indeed, the 
very idea of progress itself originates in Enlightenment thought, which proposed 
that reason, revolution, freedom, and promotion of democratic and patriotic ide-
als would lead to a better world.

In many ways, the United States is a product of those European Enlighten-
ment ideas. Known as “the Age of Reason,” the Enlightenment era spanned the 
late seventeenth century to the early nineteenth century. Many philosophers, sci-
entists, and writers during this time challenged traditional authorities, such as 
priests and kings. These thinkers relied on reason, individual observation, and 
empirical evidence to understand the world. Their view of authority led to new 
ideas of individualism, freedom, progress, and self-government. We can hear 
these ideas in the country’s founding documents. For example, in 1775, Patrick 
Henry delivered his “Speech to the Virginia Convention” (p. 118), which ignited 
the American Revolution by urging the patriots that the time to fight had come, 
proclaiming “Give me liberty, or give me death!”

As the colonies grew and prospered, they became more independent from 
British rule. In the 1760s, the British Parliament began enacting a series of taxes 
on the colonies to pay off debts 
from the French and Indian War. 
To the British government, the 
measures were justified: its troops 

The Pageant of a Nation, an oil 
painting by Jean Leon Gerome 
Ferris (1863–1930) depicts Thomas 
Jefferson, Benjamin Franklin, and 
John Adams reviewing a draft of 
the Declaration of Independence in 
Philadelphia.

It’s been said that the American 
Revolution was a “war of words.” 
What is the relationship between 
reason and revolution in this “war of 
words”?
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Ideas in American Culture  ■  Reason and Revolution

had helped defend the colonies during the conflict. But the colonists viewed these 
policies as unfair and illegitimate “taxation without representation,” as they had 
no voice in Parliament. After the British enacted a tax on tea in 1773, Bostonians 
raided three British ships and dumped over 92,000 pounds of British tea into the 
Boston harbor. In retribution, the harbor was closed, which punished the entire 
city. Soon, the American Revolution was underway.

America’s fight for freedom and justice has continued throughout history —  
from slavery and the civil rights movement to women’s suffrage to LGBT rights. 
Harvey Milk’s “You’ve Got to Have Hope” (p. 000) appeals to these ideas and 
envisions a democracy that is both participatory and inclusive for all. Today, 
most of us have witnessed marches, protests, and uprisings, which often stem 
from injustice and inequality: the 2017 Women’s March, #MeToo movement, 
Black Lives Matter, protests on different sides of the gun rights debate. Indeed, 
the United States has not always lived up to the promise of democracy for all. 
African Americans and women, in particular, faced long struggles just to achieve 
basic voting rights. But the history of the country has witnessed a steady — if 
gradual — expansion of democratic participation. The continual quest for free-
dom, justice, and equality will inspire activists to seek social change in the future 
as well.
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The Women’s March is a foundation committed to breaking down systems of 
oppression against women through nonviolent resistance. On January 21, 2017, 
women and men all over the world participated in the largest one-day protest in 
American history.

What characteristics do the people involved in these marches share with other 
American revolutionaries?
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No man thinks more highly than I do of the 

patriotism, as well as abilities, of the very 

worthy gentlemen who have just addressed 

the House. But different men often see the 

same subject in different lights; and, therefore, 

I hope it will not be thought disrespectful to 

those gentlemen if, entertaining as I do opin-

ions of a character very opposite to theirs, I 

shall speak forth my sentiments freely and 

without reserve. This is no time for ceremony. 

The question before the House is one of awful 

moment to this country. For my own part, I 

consider it as nothing less than a question of 

freedom or slavery; and in proportion to the 

magnitude of the subject ought to be the free-

dom of the debate. It is only in this way that 

we can hope to arrive at truth, and fulfill the 

great responsibility which we hold to God and 

our country. Should I keep back my opinions 

at such a time, through fear of giving offense, 

I should consider myself as guilty of treason 

towards my country, and of an act of disloyalty 

toward the Majesty of Heaven, which I revere 

above all earthly kings.

Mr. President, it is natural to man to indulge 

in the illusions of hope. We are apt to shut our 

eyes against a painful truth, and listen to the 

song of that siren till she transforms us into 

beasts. Is this the part of wise men, engaged 

in a great and arduous struggle for liberty? Are 

we disposed to be of the number of those who, 

having eyes, see not, and, having ears, hear 

not, the things which so nearly concern their 

temporal salvation? For my part, whatever 

anguish of spirit it may cost, I am willing to 

know the whole truth; to know the worst, and 

to provide for it.

I have but one lamp by which my feet are 

guided, and that is the lamp of experience. I 

know of no way of judging of the future but 

by the past. And judging by the past, I wish 

to know what there has been in the conduct 
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Speech to the Virginia 
Convention
Patrick Henry

THE TEXT IN CONTEXT
In 1775, in the midst of political debate about whether 
to prepare for war or find a peaceful resolution with Brit-
ain, the Virginia House of Burgesses held a convention. 
After listening to other delegates, Patrick Henry (1736–
1799), the first governor of Virginia, gave a speech that 
ultimately persuaded Virginia to prepare for the fight 
against Britain.
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of the British ministry for the last ten years 

to justify those hopes with which gentlemen 

have been pleased to solace themselves and 

the House. Is it that insidious smile with 

which our petition has been lately received? 

Trust it not, sir; it will prove a snare to your 

feet. Suffer not yourselves to be betrayed 

with a kiss. Ask yourselves how this gracious 

reception of our petition comports with those 

warlike preparations which cover our waters 

and darken our land. Are fleets and armies 

necessary to a work of love and reconcilia-

tion? Have we shown ourselves so unwilling 

to be reconciled that force must be called 

in to win back our love? Let us not deceive 

ourselves, sir. These are the implements of 

war and subjugation; the last arguments to 

which kings resort. I ask gentlemen, sir, what 

means this martial array, if its purpose be not 

to force us to submission? Can gentlemen 

assign any other possible motive for it? Has 

Great Britain any enemy, in this quarter of 

the world, to call for all this accumulation 

of navies and armies? No, sir, she has none. 

They are meant for us: they can be meant for 

no other. They are sent over to bind and rivet 

upon us those chains which the British minis-

try have been so long forging. And what have 

we to oppose to them?

Shall we try argument? Sir, we have been 

trying that for the last ten years. Have we 

anything new to offer upon the subject? 

Nothing. We have held the subject up in every 

light of which it is capable; but it has been 

all in vain. Shall we resort to entreaty and 

humble supplication? What terms shall we 

find which have not been already exhausted? 

Let us not, I beseech you, sir, deceive our-

selves. Sir, we have done everything that 

could be done to avert the storm which is 

now coming on. We have petitioned; we have 

remonstrated; we have supplicated; we have 

prostrated ourselves before the throne, and 

have implored its interposition to arrest the 

tyrannical hands of the ministry and Parlia-

ment. Our petitions have been slighted; our 

remonstrances have produced additional 

violence and insult; our supplications have 

been disregarded; and we have been spurned, 

with contempt, from the foot of the throne! In 

vain, after these things, may we indulge the 

fond hope of peace and reconciliation. There 

is no longer any room for hope. If we wish 

to be free — if we mean to preserve inviolate 

those inestimable privileges for which we have 

been so long contending — if we mean not 

basely to abandon the noble struggle in which 

we have been so long engaged, and which 

we have pledged ourselves never to abandon 

until the glorious object of our contest shall 

be obtained — we must fight! I repeat it, sir, we 

must fight! An appeal to arms and to the God 

of hosts is all that is left us!

They tell us, sir, that we are weak; unable 

to cope with so formidable an adversary. But 

when shall we be stronger? Will it be the next 

week, or the next year? Will it be when we are 

totally disarmed, and when a British guard 

shall be stationed in every house? Shall we 

gather strength by irresolution and inaction? 

Shall we acquire the means of effectual resis-

tance by lying supinely on our backs and hug-

ging the delusive phantom of hope, until our 

enemies shall have bound us hand and foot? 

Sir, we are not weak if we make a proper use 

of those means which the God of nature hath 

placed in our power. The millions of people, 

armed in the holy cause of liberty, and in such 

a country as that which we possess, are invin-

cible by any force which our enemy can send 

against us. Besides, sir, we shall not fight our 

battles alone. There is a just God who presides 

over the destinies of nations, and who will 

raise up friends to fight our battles for us.  

5
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The battle, sir, is not to the strong alone; it is to 

the vigilant, the active, the brave. Besides, sir, 

we have no election. If we were base enough 

to desire it, it is now too late to retire from 

the contest. There is no retreat but in submis-

sion and slavery! Our chains are forged! Their 

clanking may be heard on the plains of Boston! 

The war is inevitable — and let it come! I repeat 

it, sir, let it come.

It is in vain, sir, to extenuate the matter. 

Gentlemen may cry, Peace, Peace — but there 

is no peace. The war is actually begun! The 

next gale that sweeps from the north will 

bring to our ears the clash of resounding 

arms! Our brethren are already in the field! 

Why stand we here idle? What is it that gen-

tlemen wish? What would they have? Is life 

so dear, or peace so sweet, as to be purchased 

at the price of chains and slavery? Forbid it, 

Almighty God! I know not what course others 

may take; but as for me, give me liberty or 

give me death!
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President Donald Trump stands before a divided nation to give the February 5, 2020, State of 
the Union Address to Congress. The president is the first to campaign for reelection following 
an impeachment trial. Trump used this speech to exalt his campaign as “the Great America 
Comeback” while some members of the crowd cheered “four more years.” At the end of the 
speech, Speaker of the House Nancy Pelosi publicly tore up the speech.

How does this image communicate a contrast? Look closely at the audience. What 
 contrasts can you identify? What do they contribute to the photographers message? In 
what ways do you think a president’s state of the union address could be like Patrick Hen-
ry’s Speech to the Virginia Convention?
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RHETORICAL SITUATION

 1. Henry is appealing to his audience. Choose an appeal and identify the type of 
device he is using to achieve that appeal.

 2. Considering Henry’s audience and his message, what is Henry’s overall 
purpose? Cite particular examples from the text to support your answer.

 3. Consider the audience. How does Henry appeal to the audience, and how do 
these appeals contribute to the tone of the speech?

CLAIMS AND EVIDENCE

 4. In this short speech, Patrick Henry organizes each paragraph beginning with a 
claim. Identify the line of reasoning and then discuss the overall effect.

 5. Evidence and commentary often add the persuasion of a speech. How does 
the evidence Henry uses add to the effect of his speech?

REASONING AND ORGANIZATION

 6. At the end of paragraph four, Henry states his call to action. Identify the call to 
action. Choose two reasons that support and logically affirm this call to action.

 7. Patrick Henry begins his speech with contrasting images of light and dark. How 
are these images contrasted, and how does this contrast support his purpose?

 8. Describe the metaphor that Henry uses in regard to slavery. What ideas are 
being compared and what message is created?

LANGUAGE AND STYLE

 9. Henry sets up several contrasts in this speech. Choose a sentence that 
contrasts ideas and describe the syntactical choices Henry uses to develop 
the contrast.

 10. A famous example of antithesis ends the speech. How does that connect to 
other contrasts throughout the speech?

IDEAS IN AMERICAN CULTURE

 11. Henry uses memorable lines that convey his main ideas that resonate even after 
the speech. Can you think of persuasive slogans or famous sayings that lead 
movements or revolutions today? Does a line like “give me liberty or give me 
death” title a movement and give it recognition? Write a slogan or a title that is 
recognizable today.

PUTTING IT ALL TOGETHER

 12. Through the figurative language, the contrasts, the comparisons, and the call 
to action, Henry insists that the time to fight is now. In a well-written paragraph, 
analyze how the rhetorical choices contribute to the message.

03_williamideas1e_35663_ch02_084_159.indd   121 25/05/21   4:49 PM

BFW
 P

ub
lis

he
rs



122

Copyright © 2022 by Bedford, Freeman & Worth High School Publishers. Uncorrected proofs have been used in this sample  chapter.  
Distributed by Bedford, Freeman & Worth High School Publishers. Strictly for use with its products. Not for redistribution.

Unit 2  ■  Appealing to an Audience

I ’m a person of few surprises so it will come 

as no surprise to you that what I’m about 

to say constitutes an announcement of my 

candidacy for Supervisor of District 5. For all I 

know, I may be the proverbial straw that broke 

the camel’s back for I’m sure by now that the 

list of candidates is close to equaling the list 

of eligible voters. The true test of Democracy 

is when anybody can run for anything and in 

this case, almost everybody is. Well, they say 

Democracy is a participatory process so you 

can’t say we weren’t warned. . . .

I’ve been running for so many things 

for so long in this city that I wear a pair of 

sneakers to work . . . after all, you can never 

tell when another opportunity will present 

itself. . . .

. . . Let’s go back to the beginning. I am 

announcing my candidacy for Supervisor of 

a great City. Think about that for a moment. 

A city isn’t a collection of buildings — it isn’t 

downtown with the B of A and a TransAmerica 

Tower, it isn’t the parking lots or the freeways 

or the theatres or the massage parlors. A city 

is people. In this case, some 675,000. Some 

60,000 of them live in District 5. They’re Latins 

and Blacks, whites and Chinese, young and 

old, straight — and gay.

Each of those people has his or her own 

hopes and aspirations, his or her own 

 viewpoints and problems. Each of them con-

tributes something unique to the life of the 

city. What they contribute, we call the “qual-

ity of life.” Friends talking across fences, 

the  baseball players in the playground on 

Sunday, old ladies tottering down the street 

hand-in-hand, the smile from a passing 

stranger.

Buildings have very little to do with the 

quality of life. They usually go dark at six 

o’clock at night, concrete hives for the ware-

housing of workers, monuments to people’s 

greeds and needs. They remain desolate and 

empty until the people return in the morning 

to flick the lights back on and fill the corridors 

with bustle and activity.

There are exceptions, of course, and we 

happen to be gathered in one of them tonight. 

5

You’ve Got to 
Have Hope
Harvey Milk

THE TEXT IN CONTEXT
Harvey Milk (1930–1978), California’s first 
openly gay elected official served on the 
San Francisco Board of Supervisors. He 
delivered the following speech on June 25, 
1978, as part of Gay Freedom Day, otherwise known as San Francisco Pride, a festival and 
parade championing the gay community. The following speech was in response to media and 
political ads attacking the gay community at the time. Milk was assassinated two days later.

Te
rr

y 
Sc

hm
itt

/S
an

 F
ra

nc
is

co
 C

hr
on

ic
le

/P
ol

ar
is

03_williamideas1e_35663_ch02_084_159.indd   122 25/05/21   4:49 PM

BFW
 P

ub
lis

he
rs



IDEAS IN
 AM

ERICAN
 CULTURE

123Harvey Milk  ■  You’ve Got to Have Hope

Copyright © 2022 by Bedford, Freeman & Worth High School Publishers. Uncorrected proofs have been used in this sample  chapter.  
Distributed by Bedford, Freeman & Worth High School Publishers. Strictly for use with its products. Not for redistribution.

It’s one of those few buildings that contribute 

in a very unique way to the hopes and aspira-

tions of a particular group of people. It’s not as 

architecturally beautiful as the B of A or even 

the TransAmerica. But unlike those buildings, 

it has a “heart and soul.”

Now would you believe this? The city wants 

to tear it down. For a parking garage. This 

 building — 330 Grove — is our Gay Community 

Center. Our Gay Community Center. Because 

it has meaning to the Gay people of this city, 

because for us it has both “heart and soul,” 

we’ve chosen to pass up the larger hotels, 

those palaces of marble and ice, and have our 

dinner here.

Consider this Center. Without it, a few 

nights ago where would those thousand gays 

who gather in the aftermath of Dade County 

gone? Where would they have gathered? 

Where would the people go who attend the 

multitude of Gay community meetings here? 

Where would the people congregate who 

want to take part in the fight to Save Our 

Human Rights, in Gay Action, in Lesbians 

United, in the dozens of other groups who 

meet here?

In the urban wars, this building has 

already earned its purple heart. It’s played 

a major part in bringing together a divided 

people. Without 330 Grove, we would never 

have been able to get it together, as the saying 

goes. And right now I would like to give credit 

to Paul Hardman, without whose foresight 

and courage this community center would 

not exist. And why is it in the shape it is 

in — almost.

Because our Supervisors want to tear this 

building down. For a parking garage.

For months, this building has served as a 

focal point for the Gay Community. It’s where 

we meet. It’s our own little section of the City’s 

turf. Responsible Gay people have tried for God 

knows how long to establish a center to which 

young Gay people can go when they arrive 

here from the rest of an oppressive America. A 

place where they can find counseling, friends 

and most of all, hope. Oh, without this Cen-

ter, there would still be places they could go. 

The Tenderloin. Market Street. The St. Francis. 

They’ll find counseling, all right. And they’ll 

find friends. At so much per friend. But they 

won’t find much hope.

Do you blame me if I accuse the present 

Board of Supervisors of being unresponsive to 

the needs of the Gay community? Would you 

deny it if I said the situation is not unique, 

that the Board is unresponsive to the needs of 

other groups, both ethnic and social, as well? 

What about the desire of the Board to move 

the pornography “Combat Zone” into the lap 

of Hunter’s Point? Were the people of Hunter’s 

Point consulted? When the Black community 

objected, they were told “it wasn’t planned 

that way, it just happened!”

A few years ago, they closed the Sears store 

in the Mission district. The store was originally 

the doorway to the Mission and our city’s Latin 

community. It provided employment, it drew 

people from other neighborhoods into the Mis-

sion so that the economic outlook of the entire 

area benefitted.

Today, paradoxically enough, it’s being 

turned into an unemployment office. I don’t 

need to tell you what kind of depressing trade-

off that is. . . .

And those are only a few examples. . . .

There is probably no minority in this city that 

hasn’t been ignored — on the human level — by 

the present Board of Supervisors. It’s no longer 

the Seniors, the unemployed, the Asian commu-

nity, the Gay, the Blacks, the Latins and so forth. 

They’re all US. It’s US against THEM. If you add 

up all the USes, you’ll find we outnumber the 

THEMS. And yet the THEMS control.

10
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It’s the THEMS who benefit when the Gays 

and the Blacks and the Latins fight amongst 

themselves. It’s the THEMS who want to tear 

down the homes and community centers of 

the USes for their special pet projects. It’s the 

THEMS who divide — and conquer. It’s the 

THEMS who are the real outside agitators in 

our communities. And they’ve been here for 

years.

Who are the THEMS? They’re the ones. They 

pay the taxes and run the corporations and 

have large investments in the city.

But who buys the soap, the food, the towels, 

the shoes, the cigarettes, the beer and the  

cars that make the profits for the corpora-

tions? Who buys the insurance which provides 

the profits for the THEMS? Who puts their 

money into the banks so the THEMS can invest 

in their pet  projects? Who convinced us all 

that somehow people removal was the same 

as urban renewal?

One of the biggest myths spread by the 

THEMS is that since it’s “their” money to begin 

with, they should say how the taxes are spent. 

But it’s your money. Oh, there’s a crumb here 

and there that’s tossed to the different com-

munities. They fund a program, anoint a few 

“leaders” to run it who then go into the com-

munity and shout: “Look what they’ve done 

for us!”

The THEMS get most of the pie, the 

anointed leaders get a few crumbs — and 

therefore sing the praises of their  masters — 

and the community gets a few invisible 

specks. The anointed leaders are the Uncle 

Toms — and yes, the Gay community has its 

fair share. Look at who sings the praises of the 

government in power and you’ll see — for the 

most part — people who have been granted 

position or power or income.

Now let’s get personal. Okay, Harvey, you 

say, enough of the rhetoric — what are you 

going to do? As a supervisor, I will raise ques-

tions in public and demand answers. On how 

the money is raised. And how the money is 

spent. I will force the other supervisors to 

stand up and be counted when it comes to the 

spending priorities of the city. As one imme-

diate example: Why money for every other 

parade and none for the Gay Day parade, the 

second largest in the City? Maybe the largest. 

And I will question the lack of priority for 

other groups and communities. It’s true that 

I’ve run . . . and run . . . and run. . . .

Why?

Because I think there is a tremendous and 

vital difference between a “friend of the Gay 

community” and an avowed Gay in public 

office. Gays have now been slandered nation-

wide. We have been tarred with the brush of 

pornography, we have been libelously accused 

in the Dade County Affair. It is not enough to 

have a “friend” represent us, no matter how 

good a friend he or she may be. The Black 

community made up its mind to that long 

ago when they realized that the myths about 

Blacks could only be dispelled by electing black 

leaders, so that the Black community could be 

judged by those leaders and not by black crim-

inals and myths.

The Spanish community should not be 

judged by Latin criminals and myths.

The Asian community should not be judged 

by Asian criminals and myths.

The Italian community should not be 

judged by the Mafia and myths.

Neither should the Gay community be 

judged by its minutely few Gay criminals and 

myths. Like every other group, we should 

be judged by our leaders. By those who are 

themselves Gay. By those who are visible. For 

[the] Invisible, we remain in limbo. A shadowy 

myth, a person who has no parents, no broth-

ers, no sisters, no friends who are straight, 
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no important positions of employment. 

A tenth of the nation composed solely of 

 stereotypes and would-be seducers of small 

children — and no offense intended to the 

stereotypes.

Well, the Black community is not judged 

by its “friends” but by its black legislators 

and leaders. We must give people outside our 

community the chance to judge us by our Gay 

legislators and leaders. A gay person in office 

can set a tone, can command respect not only 

from that larger community but from young 

people in our own community who need both 

examples and . . . hope.

The first Gay person we elect must be 

strong, a fighter, one who is not content to 

sit in the back of the bus. He must be above 

wheeling and dealing. If I had been a wheeler 

and dealers, I would be on the Board of Permit 

Appeals today. . . . The first Gay person to be 

elected must for the good of all of us, be truly 

independent. Unbossed and unbought! . . .

I think, perhaps, that too many of our elected 

and appointed leaders forget that their first 

duty is to lead. And the only way to lead is by 

example. I disapprove of almost everything that 

Joe Alioto stood for but I would never deny that 

he was a leader, that he understood the power 

of a public office and how to use it to lead.

And so hid Our appointed Gay leaders. They 

did not lead. . . .

. . . It took a group of concerned Gay people 

to put out a statement warning of outsiders 

starting trouble in the Gay community. It was 

a heavy statement — but if you were there you 

know it was a necessary one. No other Gay 

candidate signed it. I took a strong position 

about the tone of the parade this coming Sun-

day. I made enemies. But I felt it had to be said 

and since our gay appointed leaders said noth-

ing, I did. And without the power and office 

behind me like others have.

Leadership was called for and where were 

the other candidates?

Well, no announcement for candidacy for 

public office can avoid overuse of the word “I” 

and I’m as guilty as anyone. And now it’s time 

to tell you why I’ve run so persistently for pub-

lic office.

I’ll never forget what it was like coming out.

I’ll never forget the looks on the faces of 

those who have lost hope, whether it be young 

Gays or seniors of Blacks looking for that 

almost-impossible-to-find job or Latins trying 

to explain their problems and aspirations in a 

tongue that’s foreign to them.

I’ll never forget that people are more 

important than buildings and neighborhoods 

more important than freeways.

I’ve deliberately scheduled this announce-

ment for Gay Pride Week. I’ve watched a mil-

lion people close their closet doors behind 

them and I know they cannot go back.

I use the word “I” because I’m proud of 

myself.

I stand here before you tonight because I’m 

proud of you.

I’ve planned for some time to walk in the 

march on Sunday because I’m proud of my 

 sisters and brothers.

And I’m running for public office because 

I think it’s time we’ve had a legislator who 

was gay and proud of that fact and one who 

will not walk away from the responsibilities 

that face such a legislator. I walked among 

the angry and frustrated after Dade country 

[sic]. . . . I walked among the angry and sad 

gay sisters and brothers last night at City 

Hall and late last night as they lit candles 

and stood in silence on Castro Street reach-

ing out for some symbolic thing that would 

give them hope. . . .

Hope for a better world.

Hope for a better tomorrow.
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Unit 2  ■  Appealing to an Audience

Hope for a place to go to if the pressures at 

home are [too] great.

Hope that all will be alright.

Without hope, not only the gays but the 

blacks, the seniors, the poor, the handicapped 

the USes give up . . . if you help me get elected 

that election — no it is not my election it is 

yours — it will mean that a green light is lit . . .  

a green light that says to all who feel lost 

and disenfranchised that you now can go 

 forward — it means hope and we — no, you and 

you and you and yes, you got to give them hope.

RHETORICAL SITUATION

 1. Who is the speaker, and what is his message?

 2. From Milk’s perspective, who comprises “US” and “THEM”? How does this 
contrast contribute to his message?

 3. How does Milk appeal to “US”? How does Milk appeal to “THEM”?

CLAIMS AND EVIDENCE

 4. Milk begins supporting his argument by mentioning specific places in the 
community. Give an example of a specific place and discuss how these places 
support his thesis.

 5. How does Milk’s personal experience contribute to the power of his thesis? 
Identify an instance when he uses personal experience as evidence. How does 
this evidence strengthen his argument?

REASONING AND ORGANIZATION

 6. Many paragraphs implement deductive reasoning, give an example from the 
text of deductive reasoning and explain how this line of reasoning strengthens 
the paragraph.

All gender restrooms have become the most 
recent civil rights issue for the LGBTQ community. 
Throughout the country, state and local 
governments have been considering the need 
for more inclusive accommodations — and have 
faced controversy in the process. This issue 
affects anyone who identifies in a way other than 
male and female, especially individuals in the 
nonbinary and transgender communities.

What is the controversy with this image? Why are 
some schools converting  facilities to all gender 
bathrooms, while other schools are requiring that 
all restrooms designate a gender? How does an 
issue like this connect to Milk’s message of hope?
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LANGUAGE AND STYLE

 7. Milk’s speech is filled with repetition. Focus on the language that is being 
repeated and consider the effect of the repetition. Why is he choosing to repeat 
words or phrases, and how does it contribute to the purpose?

 8. Milk ends his speech with a short, simple sentence. What effect does this 
syntax have on the audience?

IDEAS IN AMERICAN CULTURE

 9. Milk is speaking to the gay community, but the speech sends a resounding 
message to other audiences as well. Why is his call to be hopeful a challenge 
to the community? Does maintaining hope remain a challenge for different 
communities today?

PUTTING IT ALL TOGETHER

 10. Arguments are developed logically through inductive and deductive reasoning. 
Choose a paragraph that is structured inductively or deductively and then 
explain how the structure affects the audience.
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IDEAS IN AMERICAN CULTURE

Patriotism and Democracy

The colonists were not unanimous in their support for American independence. 
Those who wished to remain loyal to the British crown were called “loyalists.” But 
most of the population supported the “patriots,” who sought freedom from British 
rule. These opposing factions had engaged in a battle of ideas in speeches, pam-
phlets, newspapers, and even songs before any shots were fired. One such 1776 
pamphlet, “The American Crisis” (p. 000), written by the philosopher and patriot 
Thomas Paine, called for rebellion so that they could establish a democratic and 
egalitarian form of republican government.

With the Revolutionary War under way in 1775, colonial delegates met at 
the Second Continental Congress in Philadelphia to declare the colonies free 
from British rule. They drafted the Declaration of Independence, which drew 
on enlightenment ideas, such as natural rights, individual liberties, and the 

IDEA BANK
Crisis

Democracy

Exceptionalism

Freedom

Government

Independence

Individualism

Justice

Liberty

Loyalty

Nationalism

Patriotism

Persuasion

Pride

Protection

Resilience

Revolution

Rights

Tradition

Unity
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There are 47 million 18- to 29-year-olds who were eligible to vote in the 2020 election. 
Students for Trump is a student organization founded in 2015. The group brought 
together an estimated 3,000 young conservative voters in Phoenix, Arizona, on June 23, 
2020 to rally for Trump’s re-election.

How do political rallies foster hope in the democratic process and encourage political 
engagement? How important is it for political candidates to involve young voters in 
campaigns and rallies?
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Ideas in American Culture  ■  Patriotism and Democracy

We the People (2016), a series of prints created by Shepard Fairey, an American street artist and 
graphic designer who founded OBEY clothing. Fairey created the three-image set as part of a 
Kickstarter campaign that would be used to finance a protest campaign against President Trump.

According to the Kickstarter campaign, the collection is “a series of images that capture the 
shared humanity of our diverse America.” In what ways do these images reflect a spirit of 
democracy and patriotism?
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democratic principle that governments derive their legitimacy from the consent 
of the people. It was adopted on July 4, 1776, when the colonies officially severed 
ties with Britain. American and British troops fought until 1781, when the last 
of the British army surrendered to General George Washington at Yorktown. In 
1776, the colonies declared their independence; after the war with Britain ended 
in 1783, a new nation was born.

While the term “patriot” once referred to colonial revolutionaries, “patri-
otism” also has a more general meaning: national pride and love of country. In 
this context, it retains a positive connotation. Taken to extremes, however, patri-
otism can become militant and chauvinistic: the belief that our nation is superior 
to  others — or even that a nation has the right to dominate others. The historian 
Donald Kagan explores this distinction in “On Patriotism” (p. 000) where he 
argues that Americans need to be patriotic to face the challenges of the future and 
to protect our “free, democratic republic.”

Individual freedoms are protected by the Constitution which also remains 
central to a sense of patriotism. Many public and military officials must swear 
an oath to defend the Constitution before they can take office. Some people 
even carry a pocket-version around in their daily lives. but the Constitution also 
places many limits on democracy to protect state and individual rights. Even 
so, American patriotism remains resilient. Today, patriotism flourishes through 
engagement in military service, the pledge of allegiance, protest, and youth 
engagement in democracy.
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The American Crisis 
Number 1
Thomas Paine

THE TEXT IN CONTEXT
A master of persuasion, philosopher and author Thomas 
Paine (1737–1809) generated support among colonists 
and motivated Revolutionary soldiers in the camps. In 
what became the last battle of the Revolutionary War on 
December 23, 1776, General George Washington ordered 
that this first in a series of thirteen pamphlets be read 
aloud in efforts to motivate discouraged, tired, and out-
numbered troops. ge
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These are the times that try men’s souls. 

The summer soldier and the sunshine 

patriot will, in this crisis, shrink from the 

service of their country; but he that stands 

it now, deserves the love and thanks of man 

and woman. Tyranny, like hell, is not easily 

conquered; yet we have this consolation with 

us, that the harder the conflict, the more 

 glorious the triumph. What we obtain too 

cheap, we esteem too lightly: it is dearness 

only that gives everything its value. Heaven 

knows how to put a proper price upon its 

goods; and it would be strange indeed if so 

celestial an article as freedom should not be 

highly rated. Britain, with an army to enforce 

her tyranny, has declared that she has a 

right (not only to tax) but “to bind us in all 

cases whatsoever,” and if being bound in that 

 manner, is not slavery, then is there not such a 

thing as slavery upon earth. Even the expres-

sion is impious; for so unlimited a power can 

belong only to God. . . .

I have as little superstition in me as any 

man living, but my secret opinion has ever 

been, and still is, that God Almighty will not 

give up a people to military destruction, or 

leave them unsupportedly to perish, who have 

so earnestly and so repeatedly sought to avoid 

the calamities of war, by every decent method 

which wisdom could invent. Neither have I so 

much of the infidel in me, as to suppose that 

He has relinquished the government of the 

world, and given us up to the care of devils; 

and as I do not, I cannot see on what grounds 

the king of Britain can look up to heaven 

for help against us: a common murderer, a 

 highwayman, or a house-breaker, has as good 

a pretence as he. . . .

But, before the line of irrecoverable sepa-

ration be drawn between us, let us reason the 

matter together: Your conduct is an invitation 

to the enemy, yet not one in a thousand of 

you has heart enough to join him. Howe is as 

much deceived by you as the American cause 
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is injured by you. He expects you will all 

take up arms, and flock to his standard, with 

 muskets on your shoulders. Your opinions 

are of no use to him, unless you support him 

 personally, for ’tis soldiers, and not Tories, 

that he wants.

I once felt all that kind of anger, which a 

man ought to feel, against the mean princi-

ples that are held by the Tories: a noted one, 

who kept a tavern at Amboy, was standing at 

his door, with as pretty a child in his hand, 

about eight or nine years old, as I ever saw, 

and after speaking his mind as freely as 

he thought was prudent, finished with this 

unfatherly expression, “Well! give me peace in 

my day.” Not a man lives on the continent but 

fully believes that a separation must some 

time or other finally take place, and a gen-

erous parent should have said, “If there must 

be trouble, let it be in my day, that my child may 

have peace;” and this single reflection, well 

applied, is sufficient to awaken every man 

to duty. Not a place upon earth might be so 

happy as America. Her situation is remote 

from all the wrangling world, and she has 

nothing to do but to trade with them. A man 

can distinguish himself between temper  

and principle, and I am as confident, as I am 

that God governs the world, that America 

will never be happy till she gets clear of  

foreign dominion. Wars, without ceasing,  

will break out till that period arrives, and  

the continent must in the end be conqueror; 

for though the flame of liberty may some-

times cease to shine, the coal can never 

expire. . . .

America did not, nor does not want force;  

but she wanted a proper application of that  

force. Wisdom is not the purchase of a day,  

and it is no wonder that we should err at the  

first setting off. From an excess of tenderness, 

we were unwilling to raise an army, and 

trusted our cause to the  temporary defence 

of a well-meaning  militia. A summer’s 

 experience has now taught us better; yet 

with those troops, while they were  collected, 

we were able to set bounds to the  progress 

of the enemy, and, thank God! they are 

again assembling. I always  considered 

militia as the best troops in the world for 

a sudden exertion, but they will not do for 

a long  campaign. . . . Say not that this is 

revenge, call it rather the soft resentment 

of a  suffering people, who, having no object 

in view but the good of all, have staked their 

own all upon a seemingly doubtful event. 

Yet it is folly to argue against determined 

 hardness; eloquence may strike the ear, and 

the  language of sorrow draw forth the tear of 

compassion, but nothing can reach the heart 

that is steeled with  prejudice. . . .

. . . Let it be told to the future world, that 

in the depth of winter, when nothing but 

hope and virtue could survive, that the city 

and the country, alarmed at one common 

danger, came forth to meet and to repulse 

it. Say not that thousands are gone, turn 

out your tens of thousands; throw not the 

 burden of the day upon Providence, but 

“show your faith by your works,” that God 

may bless you. It matters not where you 

live, or what rank of life you hold, the evil 

or the blessing will reach you all. The far 

and the near, the home counties and the 

back, the rich and the poor, will suffer or 

rejoice alike. The heart that feels not now 

is dead; the blood of his children will curse 

his  cowardice, who shrinks back at a time 

when a little might have saved the whole 

and made them happy. I love the man 

that can smile in trouble, that can gather 

strength from distress, and grow brave by 

5
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Unit 2  ■  Appealing to an Audience

reflection. ’Tis the business of little minds 

to shrink; but he whose heart is firm, and 

whose  conscience approves his conduct, will 

pursue his principles unto death. My own 

line of reasoning is to myself as straight and 

clear as a ray of light. Not all the treasures 

of the world, so far as I believe, could have 

induced me to support an offensive war, for 

I think it murder; but if a thief breaks into 

my house, burns and destroys my property, 

and kills or threatens to kill me, or those 

that are in it, and to “bind me in all cases 

whatsoever” to his absolute will, am I to 

suffer it? What signifies it to me, whether 

he who does it is a king or a common man; 

my countryman or not my countryman; 

whether it be done by an individual villain, 

or an army of them? If we reason to the 

root of things we shall find no difference; 

 neither can any just cause be assigned why 

we should punish in the one case and par-

don in the other. Let them call me rebel 

and  welcome, I feel no concern from it; but 

I should suffer the misery of devils, were 

I to make a whore of my soul by swearing 

allegiance to one whose character is that of 

a sottish, stupid, stubborn, worthless, brut-

ish man. I conceive likewise a horrid idea 

in receiving mercy from a being, who at the 

last day shall be shrieking to the rocks and 

mountains to cover him, and fleeing with 

terror from the orphan, the widow, and the 

slain of America.

I thank God, that I fear not. I see no real 

cause for fear. I know our situation well and 

can see the way out of it. . . .
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This is the first political cartoon published in 
1754 in an American newspaper. This illustration 
is attributed to Benjamin Franklin. The image is a 
snake segmented in eight pieces and labeled as 
the original colonies (New England as the head 
with four colonies, Georgia was not included). 
The image appeared with an editorial about the 
“disunited state” of the colonies.

How does this image serve to represent 
unity? What is the message for a divided 
nation? Paine and Franklin are communicat-
ing to a similar audience. Explain what effect 
this image would have on their audience.

RHETORICAL SITUATION

 1. Identify an ethical, emotional, or logical appeal in Paine’s argument. What 
effect does this appeal have on the audience? Why would Paine use such an 
appeal?

 2. How does the organization of the evidence create an appeal? How do the 
evidence and appeals work together to persuade the audience?
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CLAIMS AND EVIDENCE

 3. How does Paine create a shared experience between himself and his 
audience?

 4. Paine supports his claim with evidence. What type of evidence does he 
choose? Why would this evidence be effective for this audience?

REASONING AND ORGANIZATION

 5. How is the pamphlet organized? Choose a paragraph and discuss the 
development. Is it organized inductively or deductively? How does the logic 
contribute to the effect?

LANGUAGE AND STYLE

 6. Identify any example of imagery. How does the imagery support Paine’s 
message?

 7. What contrasts does Paine establish? Which rhetorical choices does Paine use 
to establish the contrasts? How do the particular contrasts help advance his 
perspective?

IDEAS IN AMERICAN CULTURE

 8. Who are the modern-day Thomas Paines? In other words, who is fighting for 
important causes in our world today? What are some of the similarities in how 
those individuals are engaging others in their revolutions? What appeals are they 
using to persuade?

PUTTING IT ALL TOGETHER

 9. Explain how Paine uses allusion, analogy, and contrast to advance his message 
for this particular audience.
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In October 2001, without dissent, Congress 

requested that the president designate 

September 11 “Patriot Day,” a national day of 

remembrance of the attacks by international 

terrorists on two American cities that killed 

thousands of innocent civilians. When they had 

recovered from their shock after the attacks, 

most Americans reacted in two ways: They 

clearly and powerfully supported their govern-

ment’s determination to use military force to 

prevent future attacks by capturing or killing 

the perpetrators and tearing out their organi-

zations root and branch. And, to this end, they 

supported the removal of the leaders of states 

that supported, abetted, or gave refuge to ter-

rorists unless those leaders abandoned such 

practices. Most Americans also expressed a 

new sense of unity and an explicit love for their 

country that had not been seen for a long time.

Not every country deserves the devotion and 

patriotic support of its citizens. Dictatorships of 

whatever kind have no right to these commit-

ments, for they rule over unfree, often unwill-

ing, people as if over slaves; they lack moral 

legitimacy. But citizens of free countries like the 

United States can vote in elections with real 

choices for lawmakers and leaders, and those 

who don’t approve of their country’s laws and 

way of life have the right and opportunity to 

change them by legal process. Failing in such an 

attempt, they are free to leave the country with 

all their property. By staying they are tacitly 

accepting the laws of the country and the prin-

ciples on which those laws are based. They are 

free to doubt them and even to denounce them, 

but they are morally bound to observe them. 

For Americans, as for citizens of any free coun-

try, there really is a social contract like those 

imagined by the political philosophers, and that 

contract provides legitimacy. People who tacitly 

accept that contract have the moral obligation 

to defend and support the country they have 

chosen as their own — that is, to be patriotic.

It seems to me, moreover, that Americans 

have especially good reasons for belief in and 

devotion to their country. America has been a 

beacon of liberty to the world since its creation 

and was especially so in the twentieth century. 

The September 11 attacks produced a wave of 

vilification against America from “intellectuals” 

at home and abroad, but it is worth remem-

bering what Americans did in the twentieth 

century. They helped save Europe from German 

domination in two world wars. After World War II  

On Patriotism
Donald Kagan

THE TEXT IN CONTEXT
Donald Kagan (b. 1932), a historian, classicist, and 
professor at Yale University, published the following 
essay in the Yale Review in October 2011, ten years 
after the 9/11 terrorist attack on Americans. Professor 
Kagan continues to write about the need for a patriotic education as part of democracy. 
Professor Kagan won the national humanities medal in 2002.
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they rebuilt the continent from the ashes. They 

stood against and helped defeat the Soviet 

Communist government, which along with Nazi 

Germany and Maoist China, was among the 

most brutal regimes in history. They stopped the 

slaughter in the  Balkans while Europeans stood 

by and watched, and they drove Saddam Hus-

sein from Kuwait and  ultimately from his seat 

of power as he  prepared to resume his goal of 

dominating the Middle East.

“People should think,” the late David Hal-

berstam said from New York following the 

attacks, “what the world would be like without 

the backdrop of American leadership with all 

its flaws over the past sixty years. Probably, I 

think, a bit like hell.” In my view it doesn’t take 

an American chauvinist to suggest that there 

is some virtue in a country that has helped 

save the world from Wilhelmian Germany’s 

right-wing imperialism, Hitler’s Nazi regime, 

Japan’s militaristic domination, and Stalin’s 

totalitarianism. Yet voices here and abroad 

from the world of “intellectual” orthodoxy 

continue to condemn and blame the United 

States, as they did throughout the Cold War.

These dissenters’ ideas have a wide currency 

and reflect a serious flaw in American educa-

tion that should especially concern those of us 

who take some part in it. The encouragement 

of patriotism is no longer a part of our public 

educational system, and the cost of that omis-

sion is now making itself felt. In the intellectual 

climate of our time the very suggestion brings 

contemptuous sneers or outrage,  depending 

on the mood of the listener. Many have been 

the attacks on patriotism for its alleged 

 intolerance, arrogance, and bellicosity, but 

that is to equate it with its bloated  distortion, 

chauvinism. My favorite dictionary defines 

the  latter as  “militant and boastful devotion to 

and  glorification of one’s country,” but a patriot 

as “one who loves, supports, and defends his 

country.” That does not require us to hate, con-

demn, denigrate, or attack any other country, 

nor does it require us to admire our own uncrit-

ically. Few countries have been subjected to as 

much criticism and questioning, even from its 

patriotic citizens, as our own.

So distant are we from a proper understand-

ing of patriotism that I sometimes hear people 

say, “It is silly to be patriotic. Why should I love, 

support, and defend a country just because, 

quite by chance, I happened to be born there?” 

In fact, there should be a presupposition in 

favor of patriotism, for human beings are not 

solitary creatures but require organized societ-

ies if they are to flourish or even survive. Just as 

individuals must have an appropriate self-love 

in order to perform well, and an appropriate 

love of their families if both are to prosper, 

so, too, must they love their country if it is to 

survive. Neither family nor nation can flour-

ish without love, support, and defense, and 

individuals who have benefited from those 

institutions not only serve their self-interest in 

defending them but also have a moral responsi-

bility to give them that support.

The assaults on patriotism, therefore, are 

 failures of character. They are made by privileged 

people who enjoy the full benefits offered 

by the country they deride and detest — its 

opportunities, its freedom, its riches — but 

lack the basic decency to pay the allegiance 

and respect that honor demands. For the rest 

of us, our own honor and our devotion to our 

nation’s special virtues require us to respect 

and defend these privileged people’s opportu-

nity to be irresponsible and subversive of our 

safety — but nothing forbids us from pointing 

out the despicable nature of their behavior.

Free countries like our own, it seems to me, 

have an even greater need of patriotic citizens 

than others. Every country requires a high 

degree of cooperation and unity among its 

5
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people if it is to achieve the internal harmony 

that every good society requires. These must 

rest on something shared and valued in com-

mon. Most countries have relied on the com-

mon ancestry and traditions of their people as 

the basis of their unity, but the United States 

of America can rely on no such commonality. 

We are an enormously diverse and varied peo-

ple, composed almost entirely of immigrants 

or the descendants of immigrants. We come 

from almost every continent, our forebears 

spoke — and many of us still speak — many dif-

ferent languages, and all the races and religions 

of the world are to be found among us. The great 

strengths provided by this diversity are matched 

by great dangers. We are always vulnerable to 

divisions that can be exploited to set one group 

against another and destroy the unity and har-

mony that have allowed us to flourish.

We live in a time when civic devotion has 

been undermined and national unity is under 

attack. The individualism that is so crucial a 

part of our tradition is often used to destroy 

civic responsibility. The idea of a common 

American culture, enriched by the diverse ele-

ments that compose it but available equally 

to all, is also under assault, and some are 

trying to replace it with narrower and polit-

ically divisive programs that are certain to 

set one group of Americans against another. 

The answer to these problems, and our only 

hope for the future, must lie in a proper edu-

cation, which philosophers have long put at 

the center of the consideration of justice and 

the good society. We rightly look to education 

to solve the pressing current problems of 

our economic and technological competition 

with other nations, but we must not neglect 

the inescapable political and ethical effects 

of education. We in the academic community 

have too often engaged in miseducation. If 

we ignore civic education, the forging of a 

single people, the building of a legitimate 

patriotism, we will have selfish individuals, 

heedless of the needs of others, reluctant to 

work toward the common good and to defend 

our country when defense is needed. In tell-

ing the story of the American experience we 

must insist on the honest search for truth; we 

must permit no comfortable self-deception or 

evasion. The story of this country’s vision of 

a free, democratic republic and of its struggle 

to achieve it need not fear the most thorough 

examination and can proudly stand compar-

ison with that of any other land. It provides 

the basis for the civic devotion and love of 

country we so badly need.

Some critics of America’s efforts to defend 

itself against its current enemies, who insist 

that our wars in Afghanistan and Iraq are too 

costly and that success is unattainable, who 

demand that we withdraw from one or both 

of these battlefronts whatever the cost, claim 

that they are no less patriotic than others. To 

be sure, a patriot may disagree with the policy 

and strategy of the government and legiti-

mately try to argue for change. He or she may 

not, however, attempt to justify opposition to 

that policy and gain political advantage from 

so doing by tendentiously mis-describing the 

facts, by insisting that the war has been lost 

when it plainly has not. The war in Iraq was 

not lost, although opponents of that war, even 

as the situation improved, rushed to declare 

America defeated. They offered no plausible 

alternative to what turned out to be the suc-

cessful strategy and took no serious notice of 

the dreadful consequences of swift withdrawal 

in defeat. They seemed to be panicked by the 

possibility of success and eager to bring about 

withdrawal and defeat before success could 

get in the way. Such are the actions of defeat-

ists and political opportunists; they can never 

be called patriotic. . . .

10
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The American flag has been both a sign of patriotism and protest. In the 1963 March on 
Washington, diverse groups of protestors stood with many agendas and one common 
unifying symbol — the flag. In that historical moment, the flag represented patriotism and 
in that patriotism was the American tradition of protest.

Does the American flag represent both patriotism and protest? Is the flag a unifying 
symbol of tradition and revolution? How do these contrasting ideas unite to create an 
understanding of patriotism?  Consider Kagan’s perspective on these ideas. How does 
he reconcile protest in his definition of patriotism?

In spite of the shock caused by the attacks 

on New York and Washington and the years of 

war that have followed, I am not sure that we 

yet understand how serious is the challenge 

that now faces us. Early in the Iraq War I noted 

that “we are only at the beginning of a long and 

deadly war that will inflict loss and pain, that 

will require sacrifice and steady commitment 

and determination even during very dark hours 

to come. We must be powerfully armed, morally 

as well as materially, if we are to do what must 

be done. That will take courage and unity, and 

these must rest on a justified and informed 

patriotism to sustain us through the worst 

times.” I think those words are still relevant.

A verse by Edna St. Vincent Millay provides 

a clear answer to the question of why Amer-

icans should love their country and make 

the sacrifices needed to defend it and its 

principles:

Not for the flag

Of any land because myself was born there

Will I give up my life.

But will I love that land where man is free,

And that will I defend.

Ours is such a land, and it will need the 

legitimate patriotism of its people in the long, 

dangerous, and difficult struggle that lies 

ahead.

15
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RHETORICAL SITUATION

 1. Who is the speaker, and what is his perspective on patriotism? Select 
evidence that supports this perspective.

 2. How does the rhetorical situation (exigence and context) shape the purpose of 
this speech? At the end of the first paragraph, how is Kagan’s response to such 
events a definition of patriotism?

 3. Kagan often makes logical appeals in this argument. Give an example of facts, 
or analogy. Explain how Kagan’s use of logic also furthers an ethical appeal.

CLAIMS AND EVIDENCE

 4. Consider Kagan’s evidence. Is the type of evidence effective for his argument? 
Why or why not?

 5. Identify Kagan’s thesis and describe the line of reasoning that he uses to 
support it.

REASONING AND ORGANIZATION

 6. How does Kagan build his paragraphs? Are they inductively or deductively 
composed? Does this strengthen or weaken his persuasion?

 7. What is Kagan’s call to action? How does the evidence connect logically to this 
challenge?

LANGUAGE AND STYLE

 8. Considering the syntax and diction, what can we gather about the audience? 
How does this affect this selection?

 9. Kagan juxtaposes many ideas in this passage. Consider two ideas that are 
grammatically contrasted and discuss the relationship of the ideas and the 
message this opposition creates.

IDEAS IN AMERICAN CULTURE

 10. What does patriotism look like in your community? Can you identify and discuss 
what it means to be a patriot today? More importantly, must we all agree on a 
definition to be patriotic? Why or why not?

PUTTING IT ALL TOGETHER

 11. How does Kagan’s definition serve to mitigate the polarized culture of today? 
Explain how the rhetorical situation affects Kagan’s judicious response.
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All around us, we witness things in our lives that we wish to change. This may be 
something within our homes, our schools, our communities, or our world. When 
you desire to effect change, you must strategically select reasoning, evidence, and 
language that will resonate with and influence your intended audience.

In this workshop, you will have the opportunity to develop a persuasive argu-
ment that provides logical reasons supported by evidence to convince your audi-
ence to take action about an issue or cause of importance to you.

Phones Create Barriers between Peers
Kalindi Desai

The following student example is an editorial published in the College Station High 
School newspaper the Catamount. With the help of the marginal notations, discuss 
the writer’s use of evidence, rhetorical strategies, line of reasoning, and call to action to 
 persuade her audience.

The ability to communicate with people through cell phones and 

social media is a technological discovery that has made it easier 

than ever to interact with people from many areas of the world. We 

can talk to our friends that live miles away at any time, see what our 

favorite celebrities are up to, or keep up with whatever news is going 

around. But with this advance comes a downfall. People have become 

too afraid to talk to others about issues in person because confronta-

tion scares them since our generation is so used to confronting oth-

ers behind their thumbs through a cell phone screen.

It’s the easier option. You don’t feel bad calling someone names 

if you can’t see their face or allow them to retaliate in person. We 

seem to always be taking the easier route. The one that won’t make 

us feel like horrible people for spreading rumors and forming lies 

about people that are based on assumptions.

Friend issues are highly common in high school due to changing 

personalities. With these friend issues comes confrontation. Our gen-

eration has somehow been brainwashed into thinking that it’s okay 

to communicate over text about serious problems that could possibly 

hurt someone’s feelings.

Writing a Persuasive Argument
COMPOSITION WORKSHOP

KEY POINT
Persuasive 
arguments seek 
to motivate or 
persuade their 
audiences through 
logic, emotion, and 
credibility.

writer includes 
context for the 
argument

introduces problem: 
people are afraid 
of face-to-face 
conversation.

reason: (opposing 
viewpoints) online 
communication is 
easier.

reason: friend 
issues arise 
with online 
communication.
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But it’s not okay. Text messages don’t express any emotion 

 whatsoever. You could send something that is meant to be innocently 

lighthearted, but your words could be interpreted in a completely dif-

ferent way by the receiver of the message.

A large amount of unnecessary conflict results from this.

Instead of creating new problems by typing words that are sent 

through phones, we should talk to people in person and discuss 

our problems through a civilized conversation. 24 years ago, it was 

impossible for people to even communicate through a text, but now 

here we are in 2016 and we seem to be nearly incapable of talking to 

our peers without checking our phones every five minutes.

We like people’s pictures on Instagram, but we are unable to say 

hello to them in the hallways. If we are so afraid to say one word to 

someone in person, how are we supposed to talk to people about 

serious issues that could potentially affect our relationship with 

them?

evidence: the 
anecdote 
illustrates the 
problem.

reason: online 
communication 
does not reflect 
true feelings.

thesis/claim: writer 
links to the idea of 
fear once more.

rhetorical question: 
writer invites the 
audience to act.

 YOUR ASSIGNMENT
Imagine that you have been invited to make a presentation at your school or to write 
an opinion column for your online school or community newspaper. Choose a relevant 
issue for which you desire change. Write a speech or essay that persuades or calls 
your audience to action. Support your position with evidence from your experience, 
observation, and research.

Your persuasive argument should include

• a thesis statement that makes a claim (perspective + idea) and calls your audi-
ence to action,

• a line of reasoning to develop your claim,

• evidence to prove your reasoning, and

• strategies to appeal to your audience.

Look around you and consider what you would like to change. You could be like the 
revolutionaries in this unit. ■

Potential Subjects

Immigration College costs Free speech

Gun control Poverty Electoral college

Identity Universal health care Gender equality
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Composition Workshop  ■  Writing a Persuasive Argument

 CLAIMS AND EVIDENCE  Selecting Relevant Evidence
 Enduring Understanding (CLE-1)

Writers make claims about subjects, rely on evidence that supports the 
reasoning that justifies the claim, and often acknowledge or respond to 
other, possibly opposing, arguments.

You learned in Unit 1 that you combine an idea with your perspective to create 
a thesis. Persuasion takes the argument one step further, urging readers to take 
action based on the claims and evidence in the argument. So in a persuasive argu-
ment, you must establish a thesis that calls the reader to action and then support 
that thesis with relevant evidence.

Writing a Thesis for Persuasion
Subjects or topics are very broad and invite many smaller conversations and 
debates. In persuasion, you must narrow the topic to have a clear focus and 
 provide a thesis statement that establishes a logical claim and a perspective. 
Most often, this claim is driven by an overarching idea connected to your per-
spective. Together, these make your thesis. In the example that follows, the 
topic is cell phone use in the classroom. An idea associated with the topic is 
the learning  environment. The thesis is connected to the idea of the learning 
environment.

Your position should be revealed in your perspective. Issues are complex; 
therefore, the most intriguing arguments are not simply pro or con. Instead, 
they reveal their position, either in support of or in opposition to the issue at 
hand, through the perspective they take. Consider the example topic asking you 
to take a position on smartphones. Rather than simply stating a position, such 
as smartphones should not be allowed in school, you must offer a thesis with a 
claim — that smartphones are too distracting and tempting and ultimately harm 
rather than help the learning environment. By doing so, you reveal your posi-
tion that they should not be allowed in school through your perspective. The 
final step will urge your audience to change a behavior or attitude in your call 
to action.

Supporting the Thesis with Relevant Evidence
Without evidence, the audience may not be convinced to act, so you must gen-
erate evidence to support your message. You learned earlier in this unit that evi-
dence can come from a wide range of sources or from your own observations and 
experiences. Most importantly, it should be carefully chosen with your audience 
in mind. You can use the STAR acronym to remind you that evidence should be 
sufficient, typical, accurate, and relevant.
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Begin by listing all the evidence that comes to mind or that you can find through 
your research. In the next step of the process, you will begin to organize that evidence 
within your persuasive argument. Review the following chart for some examples.

Example Persuasive Thesis with Claim
(Call to Action + Perspective + IDEA)

TOPIC: Smartphones in school classrooms

Even though smartphones provide 
instant access to an immeasurable 
amount of information, students should 
refrain from using them (call to action) 
in the classroom because they are too 
distracting and tempting (perspective) 
to most students and ultimately 
harm rather than help the learning 
environment (idea).

Rather than simply stating a position 
such as smartphones should be not be 
allowed in school, you urge the audience 
to change a behavior and stop using them 
in class. This call to action is based on 
your claim — that smartphones are too 
distracting and tempting and ultimately 
harm rather than help the learning 
environment — and your perspective that 
they harm the learning environment.

Thesis with a Call to 
Action

Even though they provide instant access to an 
immeasurable amount of information, students should 
refrain from using cell phones in the classroom because 
they are too distracting and tempting to most students and 
ultimately harm rather than help the learning environment.

Possible Evidence

Facts, Statistics, Expert 
Opinions, Experiments

Details, Illustrations, 
Analogies

Personal Experiences 
or Observations

Rutgers study links 
in-class cell phone use 
with lower test scores.

Around 97 percent of 
college students use their 
phones during class for 
noneducational purposes, 
according to a study 
published last month in the.

Journal of Media 
Education

Trying to pay attention to 
a class lecture and looking 
at the phone is like trying 
to listen to directions from 
three people at one time.

Looking at a text or other 
content during a lecture 
essentially works like a 
delete button, clearing out 
what the student just read 
or heard.

I have seen students 
cheating with Snapchat 
during class quizzes.

My brother has had to 
see a counselor because 
of his addiction to his cell 
phone.

My teachers use 
smartphone technology 
in their lessons with polls 
and discussion boards.

In one survey, 80 percent 
of students agreed that 
using a cell phone in class 
decreases their ability to 
pay attention.

A passionate lecturer 
cannot compete with the 
soothing buzz, warm light, 
and familiar ding of the 
phone inviting students 
to an enticing world of 
information.
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Composition Workshop  ■  Writing a Persuasive Argument

Evidence must connect to the idea. Writers incorporate 
relevant evidence by connecting it to the idea. If the 
evidence is not connected to the idea, a writer should leave 
it out.

INSIDER
TIP

CLAIMS AND EVIDENCE

Selecting Relevant Evidence
SKILLS 
PRACTICE

 1. Develop a thesis with a call to action about your topic.

 2. Brainstorm evidence to support your thesis.

Thesis with a Call to Action

Possible Evidence

Facts, Statistics, 
Expert Opinions, 
Experiments

Details, Illustrations, 
Analogies

Personal Experiences 
or Observations

AP®

 RHETORICAL SITUATION  Appealing to an Audience
 Enduring Understanding (RHS-1)

Individuals write within a particular situation and make strategic writing 
choices based on that situation.

After writers gather evidence, they choose and arrange that evidence strategically 
and explain that evidence to appeal to the logic and emotions of their audience 
and to establish their own expertise, goodwill, and credibility.

As you write your essay, you will do the same. Your thesis and the evidence 
you choose to support it should resonate with your audience. You should explain 
your evidence and connect it to your claim. How you explain and incorporate your 
evidence depends on your audience — what they know and think about your topic.
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Examples of Rhetorical Appeals

Appeal to Logic Appeal to Emotion Establishing Credibility

In one survey, 80 percent 
of students agreed that 
using a cell phone in 
class decreases their 
ability to pay attention.

[logos — statistics, 
research]

Because my brother 
could not resist checking 
his social media 
during class, his grade 
continued to fall until he 
ultimately failed the class 
and had to repeat it in the 
summer.

[pathos — fear of failure]

As a high school student, 
not only do I enjoy 
spending time on my 
phone connecting with 
friends but also I use 
many resources to help 
me with my studies.

[ethos — common 
ground with an audience, 
experience with the topic]

RHETORICAL SITUATION

Appealing to an Audience
SKILLS 
PRACTICE

Think about your topic and answer the following questions:

• Who is my audience?
• What do I want my audience to do or stop doing? What is my call to action?
• What do they already know and believe about my topic?
• Will the audience be moved more by logic, emotion, or a combination of both?
• How can I connect to my audience or gain their trust?

Appeal to Logic Appeal to Emotion Establishing Credibility

AP®

 REASONING AND ORGANIZATION   Developing a Line of 
Reasoning

 Enduring Understanding (REO-1)

Writers guide understanding of a text’s line of reasoning and claims 
through that text’s organization and integration of evidence.

Now you are ready to establish the reasons to support your claim and to choose 
relevant evidence from your list. This combination serves as your line of rea-
soning and is made successful first with careful consideration of your purpose 
and audience and then with thoughtful commentary connecting claims and 
evidence.
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Composition Workshop  ■  Writing a Persuasive Argument

Evidence is relevant when it supports one of the lines of reasoning that is jus-
tifying a writer’s claim. It is important to evaluate each piece of information for its 
usefulness in serving as evidence for your claim and for its effectiveness for your 
intended audience.

To do this, you must think carefully about how well the evidence supports 
the line of reasoning. Just because information is presented doesn’t mean that it 
effectively supports the claim. In short, information about the topic that doesn’t 
support a line of reasoning is not relevant — it’s just information.

Information becomes evidence when you use it effectively to support your 
line of reasoning. You may draw on a variety of types of evidence; however, some 
types of evidence may be more effective depending on the audience or situation. 
For example, an audience of your peers will think differently about cell phone use 
than the school administration. That means you must provide evidence to appeal 
to your audience’s logic or emotion or to establish your credibility or authority all 
in service of your message.

Reasons Evidence to Support Your Reasons

Students become addicted 
to their phones and are 
pulled away with every alert, 
distracting themselves and 
others.

•  Statistics relating how many times we look at 
our phones or how long it takes to return to the 
activity

•  Study about how phones distract fellow 
classmates and the instructor

Students compromise 
academic honesty by 
looking up answers or 
texting during exams.

•  Personal anecdote of seeing cheating incidents 
during tests and of AirDrop pictures of exam 
pages

•  Easy access to resources has increased the 
amount of plagiarism

The following is a visual that illustrates how most arguments are organized.

ARGUMENT

CLAIM (IDEA + PERSPECTIVE)

REASON 1

EVIDENCE EVIDENCE EVIDENCE

Thesis

Line of reasoning
justi�es claim

Evidence
supports
reasoning

REASON 2

EVIDENCE EVIDENCE EVIDENCE

REASON 3

EVIDENCE EVIDENCE EVIDENCE
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REASONING AND ORGANIZATION

Developing a Line of Reasoning
SKILLS 
PRACTICE

List your reasons in support of your claim for your topic and brainstorm the type 
of evidence that would serve to support your argument.

Reasons Evidence to Support Your Reasons

AP®

Engaging an Audience through Induction  
and Deduction
The next step in the process is to plan the arrangement of claims, evidence, and 
appeals. Depending on the attitudes of the audience about the topic, you may 
choose to organize inductively or deductively.

SUPPORTING
EVIDENCE

THESIS/CLAIM AND
CALL TO ACTION

CONTEXT
OF DEBATE

SUPPORTING
EVIDENCE

CALL TO
ACTION

THESIS/CLAIM

INDUCTION DEDUCTION
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Composition Workshop  ■  Writing a Persuasive Argument

Examples of Organizational Strategies

Induction Deduction

Inductive arguments begin with the context of 
the debate and move to supporting evidence 
and more specific observations. They end 
with thesis and call to action.

Deductive arguments begin with 
the writer’s claim and move to the 
specific evidence that supports 
the claim. Thesis statements are 
found in the introduction and the 
call to action in the conclusion.

The audience consists of mostly students who 
value having access to their phones and may 
not agree with the claim (or know a great deal 
about the research), so the essay begins an 
introduction to the debate followed by reasons 
and evidence. The thesis and call to action are 
placed at the end after the audience has heard 
the full argument.

The audience consists mostly of 
teachers who will generally agree 
with the claim and understand 
the evidence; therefore, the thesis 
is placed in the introduction and 
then followed by a combination of 
reasons and evidence before the 
final call to action.

REASONING AND ORGANIZATION

Developing a Line of Reasoning
SKILLS 
PRACTICE

After analyzing your audience, choose either inductive or deductive reasoning 
to present your claims and evidence. Begin your argument by describing the 
problem you wish to solve and either stating your claim or posing a question. 
(Note: You will learn how to write full introductions and conclusions in later units). 
Choose one of the following methods.

Induction Deduction

Describe the problem and then pose 
a question.

Describe the problem and present 
your thesis.

In the conclusion, present a thesis 
that answers the question and your 
call to action.

In the conclusion, explain the 
significance of the idea and end with 
your final call to action.

• Write two or more body paragraphs presenting your reasons and supported 
with evidence that appeals to your audience.

• Incorporate an explanation and discussion of the evidence.

AP®
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 LANGUAGE AND STYLE   Creating Emphasis Through 
Syntax

 Enduring Understanding (STL-1)

The rhetorical situation informs the strategic stylistic choices that writers 
make.

Even the best claims and evidence will fail to persuade if the writer does not 
engage the reader. So, writers choose rhetorical strategies carefully, not only to 
enhance the reading experience but also, more importantly, to create deeper 
meaning in their own text.

Writers make syntactical choices, which refers to the order of words in sen-
tences and sentences within paragraphs. Earlier in the chapter, you analyzed some 
effective syntactical moves in the readings and discussed their effects.

Now, review the examples that follow and then try to incorporate some of 
these moves into your own writing.

LANGUAGE AND STYLE

Creating Emphasis Through Syntax
SKILLS 
PRACTICE

• Finish composing your argument.
• Read through the draft of your argument to begin the revision process.
• Incorporate syntactical moves in ways that engage your audience and empha-

size your points.

AP®

Examples of Syntactical Moves

Syntactical Choice Example

Fragment Buzz . . . buzz.

Simple Sentence Phones distract us.

Repetition In a busy classroom, smartphones distract the users, distract those around them, 
and distract the teacher, preventing everyone from full access to learning.

Juxtaposition Piles of papers and unfinished tasks littered my desk while the small, silver 
device buzzed on, inviting me to another conversation.

Parallel Structure Smartphones allow us to access information readily, to organize our lives 
effortlessly, and to connect to one another constantly.

Rhetorical Question Why would students pay attention to an instructor when the whole world of 
news and entertainment is right under their fingertips?

Antithesis Smartphones offer the wide-open spaces of endless information while 
creating a prison of distraction.
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Composition Workshop  ■  Writing a Persuasive Argument

PUTTING IT ALL TOGETHER

Revising and Editing a Persuasive 
Argument

SKILLS 
PRACTICE

Peer Revision Checklist: Revising and Editing a Persuasive Argument

Questions to Consider

Unit One

Focus Skills

Comment on the 
Effectiveness and/or 
Make a Suggestion

Does the claim in the introduction 
or conclusion establish the 
writer’s point of view on the 
topic and conclude with a call to 
action?

Persuasion

Is the evidence and commentary 
arranged in an appropriate 
manner for the audience?

Inductive or 
deductive 
arrangement

Has the writer related to, 
connected with, or appealed to 
his or her audience? Are these 
choices effective for the specific 
audience?

Logos, ethos, 
pathos

Has the writer crafted the piece 
of persuasion with effective and 
appropriate rhetorical strategies?

Antithesis, 
rhetorical 
question, 
repetition, 
parallelism, 
juxtaposition

Is the writing free of errors 
in spelling, punctuation, 
capitalization, and other writing 
conventions?

Punctuating 
syntactical 
features

AP®
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Establishing a Line of Reasoning
One of the free response questions you will encounter on the AP® English 
 Language and Composition exam requires that you develop an argument that 
establishes a defensible position based on a literary or rhetorical concept or idea 
provided in a prompt. To argue your position effectively, you must establish a line 
of reasoning and support it with sufficient and relevant evidence.

This workshop will begin to explore the first steps of this process with an 
example question.

Read the following practice prompt, which is like one you may see on the  
AP® English Language and Composition exam.

Free-Response Question:
Argument

PREPARING FOR THE AP® EXAM

Prompt:
In considering societal laws that govern nations versus natural laws that 
guide human behavior, early Christian theologian St. Augustine (354 ad– 
430 ad), famously wrote “an unjust law is no law at all.” Write an essay 
that argues your position on St. Augustine’s claim that societal laws cannot 
contradict natural laws.

In your response you should do the following:

• Respond to the prompt with a thesis that presents a defensible position.
• Provide evidence to support your line of reasoning.
• Explain how the evidence supports your line of reasoning.
• Use appropriate grammar and punctuation in communicating your 

argument.

➔ Step One: Determine Your Unifying Idea and Brainstorm Potential Examples 
Read the prompt carefully so that you understand the question and the writing 
task. In developing your argument, you will need to convey your position and 
include your perspective about an idea. Consider the ideas that the quotation in 
the prompt suggests.

Consider the example prompt. You might connect the abstract ideas of justice, 
unjust laws, society, individual, etc. N ext, you will choose one of these abstract 
concepts to serve as your controlling idea in the argument and convey your per-
spective. For example, you might determine that unjust laws are harmful to others 
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Preparing for the AP® Exam  ■  Free-Response Question: Argument

and to oneself. Finally, make a list of examples from your reading, your observa-
tion, or your experience that illustrate that unjust laws harm others and oneself.

➔ Step Two: Develop a Defensible Claim and Unified Line of Reasoning 
Once you have chosen a unifying idea and determined your perspective, you will 
need to develop your claim which includes your perspective about the unifying 
idea. Simply restating the original claim or quotation in the prompt is not enough. 
You must convey your perspective on the topic. Thus the combination of your idea 
and your perspective about that topic becomes your claim.

Topic: Laws
Idea: Unjust Laws
+
Perspective: Unjust laws harm self and others
Thesis:  Citizens should rebel against “unjust laws” because these laws 

cause harm to others and require citizens to violate their own 
moral code of behavior.

This thesis statement conveys a position through a claim (idea + perspec-
tive) that can now be developed through a line of reasoning. You should now gen-
erate two to three reasons to support your claim. These reasons will become your 
topic sentences for your body paragraphs. Your body paragraph should directly 
connect to your unifying idea and perspective.

Thesis statements may present a line of reasoning to help you structure your 
argument and help the audience navigate through your reasoning. In other words, 
claims can be justified by reasons that will serve as the basis for each of your body 
paragraphs.

Review the following thesis statements and comments.

I agree with St. Augustine’s 
statement that societal laws should 
not contradict natural laws.

No original position. It simply restates the 
prompt.

No line of reasoning

Citizens should rebel against “unjust 
laws” because these laws cause 
harm to others or require citizens 
to violate their own moral code of 
behavior.

Clear position
Citizens should rebel against unjust laws.

Line of reasoning
[because]
They cause harm to others.
They violate personal moral code.

Your position should be embedded in your 
perspective. Issues are complex; therefore, the most 
intriguing arguments are not simply pro or con. Instead, 
they reveal their position, either in support or in opposition 

to the issue at hand, through the perspective they take.

INSIDER 
TIP 
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➔ Step Three: Choose Your Evidence
Your thesis requires proof which means you must select and organize relevant 
 evidence in your essay to support each of the reasons that will emerge from your 
brainstorming. You may have generated many examples related to your topic in 
Step One, but, ultimately, you should only use evidence that directly relates to 
your line of reasoning and the idea and perspective you established in your thesis.

During the AP® Exam, you will not be provided sources or permitted to 
research evidence. You will need to draw evidence from your reading, observa-
tion, and experience. The following list will help you consider the types of evi-
dence you might explore:

• History
• Literature
• Science
• Personal experience
• Sports
• Politics
• Current events
• Pop culture

When you explore your list of evidence, you should include examples in your 
argument that directly relate to your idea, perspective, and purpose. Topics 
unrelated to the ideas of moral behavior, harm, or laws have been eliminated. 
For example, in exploring unjust laws, you could include examples of suffrag-
ettes or segregation, but not traffic laws which do not relate to the idea of 
justice.

➔ Step Four: Develop Your Commentary
Once you have selected your evidence to support your claim and line of reason-
ing, you will need to write several sentences that explain the significance and rele-
vance of the evidence in relation to the claim in your thesis. In later units, you will 
have further practice developing your commentary.

All reasons must connect to a unifying idea. Effective 
arguments provide a line of reasoning consisting of two or 
more reasons that justify the claim. A line of reasoning is 
established when these reasons are connected to the idea, 

not only the topic, in your thesis.

INSIDER
TIP
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Preparing for the AP® Exam  ■  Free-Response Question: Argument

PREPARING FOR THE AP® EXAM

The following is an example of an argument free response question. Practice the 
skills you have learned in this workshop to complete the following tasks:

• Write a defensible thesis that includes a claim (idea + perspective).

• List 2-3 reasons to justify your thesis.

• Select relevant evidence for each reason.

• Develop a body paragraph for each reason that explains how the evidence 
supports your reason and thesis.

Prompt:
Civil rights activist Rosa Parks (1913–2005) once said, “It is better to protest 
than to accept injustice.” Write an essay that argues your position on Parks’s 
claim on the importance of fighting injustice.

In your response, you should do the following:

• Respond to the prompt with a thesis that presents a defensible position.
• Provide evidence to support your line of reasoning.

Explain how the evidence supports your line of reasoning. Use appropriate 
grammar and punctuation in communicating your argument.
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PREPARING FOR THE AP® EXAM

Multiple-Choice Questions: Reading

Inaugural Address
John F. Kennedy

We observe today not a victory of party 

but a celebration of freedom —   

symbolizing an end as well as a beginning — 

signifying renewal as well as change. For I 

have sworn before you and Almighty God the 

same solemn oath our forebears prescribed 

nearly a century and three-quarters ago.

The world is very different now. For man 

holds in his mortal hands the power to abolish 

all forms of human poverty and all forms of 

human life. And yet the same revolutionary 

beliefs for which our forebears fought are still 

at issue around the globe — the belief that the 

rights of man come not from the generosity of 

the state but from the hand of God.

We dare not forget today that we are  

the heirs of that first revolution. Let the  

word go forth from this time and place, 

to friend and foe alike, that the torch 

has been passed to a new generation of 

 Americans — born in this century, tempered 

by war, disciplined by a hard and bitter 

peace, proud of our ancient heritage — and 

unwilling to witness or permit the slow 

undoing of those human rights to which this 

nation has always been committed, and to 

which we are committed today at home and 

around the world.

Let every nation know, whether it wishes 

us well or ill, that we shall pay any price, bear 

any burden, meet any hardship, support any 

friend, oppose any foe to assure the survival 

and the success of liberty.

This much we pledge — and more.

To those old allies whose cultural and spir-

itual origins we share, we pledge the loyalty 

of faithful friends. United, there is little we 

cannot do in a host of cooperative ventures. 

Divided, there is little we can do — for we dare 

not meet a powerful challenge at odds and 

split asunder.

To those new states whom we welcome to 

the ranks of the free, we pledge our word that 

one form of colonial control shall not have 

passed away merely to be replaced by a far 

more iron tyranny. We shall not always expect 

to find them supporting our view. But we shall 

always hope to find them strongly supporting 

their own freedom — and to remember that, in 

the past, those who foolishly sought power by 

riding the back of the tiger ended up inside.

To those people in the huts and villages of 

half the globe struggling to break the bonds of 

mass misery, we pledge our best efforts to help 

them help themselves, for whatever period is 

required — not because the communists may 

be doing it, not because we seek their votes, 

but because it is right. If a free society cannot 

help the many who are poor, it cannot save the 

few who are rich.

To our sister republics south of our bor-

der, we offer a special pledge — to convert 

our good words into good deeds — in a new 

alliance for progress — to assist free men and 

free governments in casting off the chains of 

poverty. But this peaceful revolution of hope 

5
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cannot become the prey of hostile powers. Let 

all our neighbors know that we shall join with 

them to oppose aggression or subversion any-

where in the Americas. And let every other 

power know that this hemisphere intends to 

remain the master of its own house.

To that world assembly of sovereign states, 

the United Nations, our last best hope in an 

age where the instruments of war have far out-

paced the instruments of peace, we renew our 

pledge of support — to prevent it from becoming 

merely a forum for invective — to strengthen 

its shield of the new and the weak — and to 

enlarge the area in which its writ may run.

Finally, to those nations who would make 

themselves our adversary, we offer not a 

pledge but a request: that both sides begin 

anew the quest for peace before the dark pow-

ers of destruction unleashed by science engulf 

all humanity in planned or accidental self-de-

struction. We dare not tempt them with weak-

ness. For only when our arms are sufficient 

beyond doubt can we be certain beyond doubt 

that they will never be employed.

But neither can two great and powerful 

groups of nations take comfort from our present 

course — both sides overburdened by the cost of 

modern weapons, both rightly alarmed by the 

steady spread of the deadly atom, yet both rac-

ing to alter that uncertain balance of terror that 

stays the hand of mankind’s final war.

So let us begin anew — remembering on 

both sides that civility is not a sign of weak-

ness, and sincerity is always subject to proof. 

Let us never negotiate out of fear. But let us 

never fear to negotiate.

Let both sides explore what problems unite 

us instead of belaboring those problems which 

divide us.

Let both sides, for the first time, formulate 

serious and precise proposals for the inspec-

tion and control of arms — and bring the 

absolute power to destroy other nations under 

the absolute control of all nations.

Let both sides seek to invoke the wonders 

of science instead of its terrors. Together let 

us explore the stars, conquer the deserts, 

eradicate disease, tap the ocean depths, and 

encourage the arts and commerce.

Let both sides unite to heed in all corners 

of the earth the command of Isaiah — to “undo 

the heavy burdens . . . (and) let the oppressed 

go free.”

And if a beachhead of cooperation may 

push back the jungle of suspicion, let both 

sides join in creating a new endeavor, not a 

new balance of power but a new world of law, 

where the strong are just and the weak secure 

and the peace preserved.

All this will not be finished in the first one 

hundred days. Nor will it be finished in the 

first one thousand days, nor in the life of this 

administration, nor even perhaps in our life-

time on this planet. But let us begin.

In your hands, my fellow citizens, more 

than mine, will rest the final success or failure 

of our course. Since this country was founded, 

each generation of Americans has been sum-

moned to give testimony to its national loyalty. 

The graves of young Americans who answered 

the call to service surround the globe.

Now the trumpet summons us again — not 

as a call to bear arms, though arms we 

need — not as a call to battle, though embat-

tled we are — but a call to bear the burden of 

a long twilight struggle, year in and year out, 

“rejoicing in hope, patient in tribulation” — a 

struggle against the common enemies of 

man: tyranny, poverty, disease and war itself.

Can we forge against these enemies a 

grand and global alliance, North and South, 

East and West, that can assure a more fruitful 

life for all mankind? Will you join in that his-

toric effort?

10
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In the long history of the world, only 

a few generations have been granted the 

role of defending freedom in its hour of 

 maximum danger. I do not shrink from this 

 responsibility — I welcome it. I do not believe 

that any of us would exchange places with 

any other people or any other generation. The 

energy, the faith, the devotion which we bring 

to this endeavor will light our country and all 

who serve it — and the glow from that fire can 

truly light the world.

And so, my fellow Americans: ask not what 

your country can do for you — ask what you 

can do for your country.

My fellow citizens of the world: ask not 

what America will do for you, but what 

together we can do for the freedom  

of man.

Finally, whether you are citizens of Amer-

ica or citizens of the world, ask of us here the 

same high standards of strength and sacrifice 

which we ask of you. With a good conscience 

our only sure reward, with history the final 

judge of our deeds, let us go forth to lead the 

land we love, asking His blessing and His help, 

but knowing that here on earth God’s work 

must truly be our own.

1. In the first sentence of the passage, the 
author states that his inauguration as presi-
dent is “not a victory of party but a celebra-
tion of freedom” primarily to
(A) assert his control over his party
(B) acknowledge and embrace those in the 

audience who were not of his party or 
who may not have voted for him

(C) characterize his audience as thoughtful 
people who value freedom over all else

(D) argue that too much engagement with 
party politics is actually harmful to the 
cause of freedom

(E) encourage his audience to reconsider 
their party alliances and political loyalties

2. In the first and second paragraphs, the 
speaker mentions “our forebears” primarily to
(A) appeal to the authority of history in an 

attempt to assert his power.
(B) imply that his election was predicted by 

history and ultimately unavoidable.
(C) imply that he has already made history 

and will be remembered as one of the 
great forebears of this country.

(D) appeal to the audience members’ combined 
sense of history and commitment to 
freedom and the rights of man.

(E) appeal to the emotional need that many 
people in his audience feel to reject the 
expectations of historical figures and 
pave their own path.

3. In the second paragraph, the speaker states that 
the “world is very different now” primarily to
(A) establish the need for his audience to accept 

change in a world that is always changing.
(B) distinguish between those who need to 

change and those who want to change.
(C) undermine efforts by other countries to 

resist working together.
(D) describe the fears that many in America 

feel toward the changing world and how 
that changing world sees them.

(E) create a tone of anxiety and fear in a 
changed world.

4. In paragraph 12, the author refers to “the 
steady spread of the deadly atom” as evidence 
to support his claim that
(A) the United States would rather destroy itself 

than be conquered by another country.
(B) humanity would rather slowly destroy 

itself than seek peace.
(C) all countries must seek peace or risk the 

destruction of mankind.
(D) some countries would rather destroy all 

of humanity than to lose a conflict to 
another country.

(E) some people must die for the cause of peace.

25
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5. In paragraph 13, what audience(s) is/are the 
speaker addressing by saying “So let us begin 
anew”?
(A) The American people as a whole
(B) The people of his own political party
(C) The American people and members of 

the United Nations
(D) Adversarial countries and members of 

the United Nations
(E) The American people and countries 

around the world

6. Which of the following statements best 
 represents the thesis of the passage?
(A) “For man holds in his mortal hands the 

power to abolish all forms of human 
poverty and all forms of human life” 
(paragraph 2).

(B) “Let every nation know, whether it wishes 
us well or ill, that we shall pay any price, 
bear any burden, meet any hardship, 
support any friend, oppose any foe to 
assure the survival and the success of 
liberty” (paragraph 4).

(C) “This much we pledge — and more” 
(paragraph 5).

(D) “If a free society cannot help the many 
who are poor, it cannot save the few who 
are rich” (paragraph 8).

(E) “And let every other power know that 
this hemisphere intends to remain the 
master of its own house” (paragraph 9).

7. Which of the following best summarizes the 
author’s purpose?
(A) To demonstrate the anger and strength 

with which the United States will react to 
any countries showing aggression toward 
it or its citizens

(B) To affirm the devotion of the  
United States to the United Nations 
and its member countries, including 
commitment to mutual protection

(C) To reach across party lines in an attempt 
to unify the people of the United 
States and prepare the country for the 
likelihood of nuclear war

(D) To address our allies around the world 
and unify them against the adversaries 
of freedom and the rights of man while 
also preparing for the self-destruction of 
humanity

(E) To unify those across the United States 
behind him as the president, comfort 
allies, show strength to adversaries, and 
seek peaceful and civil relationships 
around the world

8. Which of the following best describes the 
speaker’s exigence?
(A) The threat of nuclear war
(B) An adversarial election that saw many 

people angry and threatening to use 
nuclear weapons on one another

(C) The failure of the previous president 
to protect the people and allies of the 
United States despite the threats of war 
and destruction

(D) The beginning of new leadership in the 
United States and a need to unify people 
who had been opposed to one another 
during an election

(E) Attacks on the leadership and character 
of the president

9. In the speech, Kennedy makes which of the 
following claims about the United States 
under his leadership?
(A) It will only stand in the way of nuclear 

war when it means self-destruction of 
humankind.

(B) It will only support its allies in the 
United Nations.

(C) It will destroy its adversaries regardless 
of the cost of human life.

(D) It will do anything to guarantee that 
freedom survives and succeeds.

(E) It will never negotiate with those who 
oppose it.
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AP® EXAM PRACTICE

The passage below is a draft.
(1) Originally, presidential debates took place on 
an outdoor stage where candidates spoke out to 
a crowd who rarely got close to them. (2) This 
meant that the ideas and proposals announced in 
those debates were most important because peo-
ple couldn’t really see the candidates up close. (3) 
However, in 1960, Americans witnessed the first-
ever televised presidential debate between then-
vice president Richard Nixon and the younger 
and less experienced John F. Kennedy.

(4) This was all painfully obvious even at that 
debate between Nixon and Kennedy. (5) With 
years of experience in Congress and around the 
world, Nixon was favored in the election. (6) Ken-
nedy was well liked, but his lack of experience was 
expected to keep him from becoming president.

(7) On September 26, the two candidates arrived 
at CBS studios in Chicago. (8) Kennedy had 
spent the previous days in a hotel room prepar-
ing, while Vice President Nixon had been ill with 
the flu. (9) To make matters worse for Nixon, he 
had recently injured his knee and then re-injured 
it getting out of the car at the debate site.

(10) The debate went on as planned. (11) Nixon 
answered each question clearly and with a 
knowledge that showed he needed little or no 
practice. Kennedy, with his practiced answers, 
kept up with the ill and hurting Nixon. (12) For 
his part, Nixon had performed admirably given 
the circumstances, needing little or no practice 
to match the well-practiced Kennedy. (13) After 
the debate, those who had listened on the radio 
declared it a draw. (14) Obviously, most of the 
seventy million Americans who watched the live 
debate declared Kennedy the clear winner. (15) 
He had appeared much more healthy and ener-
getic than the vice president.

(16) To this day, televised debates give candidates 
the opportunity to portray themselves as presiden-
tial, but looks are not everything. (17) And while 
the ideas do still matter, voters are often more 
interested in the appearance and demeanor of the 
candidates. (18) Even Nixon himself later admitted 
his mistaken approach to the debate, writing in his 
memoirs how he “should have remembered that ‘a 
picture is worth a thousand words.’”

1. The writer wants to add a thesis statement 
after sentence 3. Which of the following 
choices would be the best thesis statement 
for this passage?
(A) From that moment on, the average 

American voter lost interest in the 
details of policy and leadership and 
instead developed an over-reliance on 
the close-up appearance and live televi-
sion performance of their candidate.

(B) Though Kennedy was more prepared, 
more people should have voted 
for Nixon because he needed little 
preparation or practice, clearly showing 
him to be the stronger candidate.

(C) Debates that take place without 
consideration for the health or well-
being of the candidates remain unfair 
and brutal events of political theater.

(D) Nixon did, indeed, win the debate, 
though millions who watched on 
television were swayed toward Kennedy 
by his healthy appearance and savvy 
preparation.

(E) Until that day, debates were respectable 
events where candidates could showcase 
what they knew and appeal to an 
audience of people in the room and not 
to a faceless audience of millions who 
knew little about them or their ideas.

Multiple-Choice Questions: Writing
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2. The writer is considering deleting the 
underlined portion of sentence 5 (reproduced 
below), adjusting the punctuation as needed.

With years of experience in Congress and 
around the world, Nixon was favored in 
the election.

Should the writer keep or delete the 
 underlined text?

(A) Keep it because it provides a detail that 
will likely help the audience perceive the 
shift in the writer’s line of reasoning.

(B) Keep it because it provides a context 
for the audience to help them better 
understand the information later in the 
sentence.

(C) Keep it because it provides an 
introduction for the information that is 
disputed later in the sentence.

(D) Delete it because it interrupts the 
reasoning of the paragraph.

(E) Delete it because it repeats information 
that was already established in the 
previous sentence.

3. The writer want s to revise sentence 14 
(reproduced below) to better indicate the 
quality of the information provided.

Obviously, most of the seventy million 
Americans who watched the live debate 
declared Kennedy the clear winner.

Which version of the underlined portion of 
sentence 14 best accomplishes this goal?

(A) (as it is now)
(B) Some pollsters claimed that
(C) Though listeners saw Nixon as the 

winner,
(D) Nixon’s ill health was not a factor and
(E) According to most nationwide polls,

4. The writer wants to revise sentence 16 
(reproduced below) in an attempt to better 
motivate voters in the audience.

To this day, televised debates give candi-
dates the opportunity to portray them-
selves as presidential, but looks are not 
everything.

(A) (as it is now)
(B) and looks are everything.
(C) and HD TV has made it even more 

obvious that looks are not everything.
(D) but voters must remember that looks are 

not everything.
(E) but looks are not everything considering 

the importance of the presidency.

5. Which of the following, if included in the 
passage, would be the best evidence to 
strengthen the validity and reasoning of the 
argument?
(A) The military records of both candidates
(B) A comparison of polls of people who 

listened and people who watched
(C) A list of Nixon’s and Kennedy’s 

accomplishments before running for 
president

(D) Quotations from people around the 
country reacting to the debate

(E) The actual numbers of who watched and 
who listened
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For your review copy, contact your BFW High School representative,  
email us at highschool@bfwpub.com or visit bfwpub.com/iia1e. 

 An exciting new text that finally provides students  
and teachers of AP® Language a place to hone their  
craft and skills in preparation for the AP® exam.”

– Geoffrey Kopp, Taylor Preparatory High School, MI
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